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Introduction 
 
This policy is an agreed school statement about the Teaching and Learning in Barton Primary 
school. 
 
It was reviewed in 2017 and will be reviewed again in 2 years. 
 
The purpose of this policy is to:- 
 

 promote a commonality of ethos, values and beliefs about teaching and learning; 
 

 provide a sense of direction through the implementation of guidelines; 
 

 provide a basis for self – evaluation and reflection; 
 

 ensure that there is a consistency throughout the school providing progression and 
continuity of learning; 

 

 promote a culture which strives to achieve high standards. 
 
Guiding Principles 
 
At Barton we strive to provide a broad, balanced, differentiated challenging, inspirational 
and relevant curriculum for each child in a stimulating environment. Through such, we seek 
to engender our principle values of belonging, challenge, creativity, enjoyment, 
independence, reflection and respect. 
 
We believe that every child has a right to experience success and should be empowered to 
achieve the highest standards of attainment of which they are capable (Refer to Inclusion, 
Equality & Diversity Policy). 
 
We see teaching and learning as a process of co-operative team work and welcome and 
encourage the involvement of parents and others in the community in our striving to 
achieve.  
 
 
 
The Aims of Learning and Teaching 
 

 To encourage children to take increasing responsibility for themselves and their learning 
as they progress through the school. 
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 To plan, provide and monitor equal opportunities for children to experience a range of 
learning situations and groupings. 

 

 To provide relevant learning situations that take account of the child’s prior knowledge, 
individual needs, interests and learning styles. 

 

 To promote the involvement of parents in their child’s learning and the life of the school. 
 

 To set relevant, challenging and realistic expectations of behaviour and achievement. 
 

 To promote active learning to develop questioning and investigative skills. 
 

 To provide a variety of learning experiences and assessment methods that include the 
children in identifying future targets. 

 

 To promote experiences which enable children to positively contribute to the 
community developing a sense of belonging and understanding of the positive roles 
within society. 

 
 
Responsibilities 
 
All members of the school community work towards the above aims by: 
 

 esteeming children as individuals and respecting their rights, values and beliefs; 
 

 fostering and promoting a sense of belonging to the school community; 
 

 providing a well ordered environment in which all are fully aware of behavioural 
expectations; 

 

 offering equal opportunities in all aspects of school life and recognising the importance 
of diversity and equality; 

 

 encouraging, praising and positively reinforcing good relationships, behaviours and 
work; 

 

 working as a team, supporting and encouraging one another. 
 
Pupils and Parents/Carers work towards these aims by agreeing to and contributing to the 
Home School Agreement and Parental Involvement Policy. 
 
Teaching Staff work towards these aims by:- 
 

 creating a positive, supportive, challenging learning environment: 
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 using a range of assessment strategies to inform planning and intended outcomes that 
ensures progression in key areas of knowledge, skills and understanding for all pupils; 
(see Marking & Assessment Policy) 

 

 planning a broad, balanced, differentiated curriculum; 
 

 promoting parental/carer involvement; 
 

 providing a variety of learning opportunities that contribute to the development of the 
whole child; 

 

 using a variety of teaching methods and organisation appropriate to the children’s 
learning needs and the nature of the learning content; 

 

 using appropriate resources efficiently and effectively; 
 

 reflecting constructively upon their own and the school’s development. 
 
Process for Monitoring and Evaluation the Teaching and Learning 
 
Monitoring and evaluating of the teaching and learning will be undertaken by the following: 
Head teacher; Senior Leadership team; Curriculum Co-ordinators; Governors; LLP; HMI and 
OFSTED Inspectors. 
 
Strategies include: 
 

 scrutinising planning/records for: 
 

- coverage of P.O.S/Scheme of Work 
- learning experiences relevant to children’s needs (differentiation) 
- continuity and progression of children’s experiences throughout the 

school and Nursery 
- use made of resources (appropriateness/variety) 

 

 working alongside colleagues/observing in the classroom to monitor and evaluate 
- Progress of the children      
- teaching skills 
- learning environment 
- organisation 
- use of time 
- use of resources 
- differentiation 
- learning walls & classroom display  
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 looking at children’s individual work to ascertain: 
 

- Progress over time 
- achievement 
- marking 
- differentiation 
- range of content 
- standards 

 

 listening to children 
 

 tracking progress against targets – to assess the match/significance between: 
 

- year/pupils individual targets and school targets 
- pupil individual targets and Strategies to Extend Reports 
- age related targets and the curriculum (see data tracking) ARE. 
- School and National averages 
- School/National average and the achievements of children classified 

under Disadvantaged, SEND, EAL, LAC or Gifted and Talented 
 

 moderating standards/assessment of pupils work through: 
 

- EYFS profile (Early Excellence) 
- SATs moderation 
- Scrutiny of work 
- analysis of school data 
- ½ termly Pupils progress meetings 
- Minimum of ½ termly data tracking 

 
Parents/carers are invited to evaluate their children’s learning through Parent’s Evenings, 
Annual Reports and Review Meetings to discuss Strategies to Extend. 
 
 
 
GUIDELINES FOR TEACHERS 
 
To create a positive learning environment in which everyone feels secure and valued 
through: 
 

 consistent and appropriate discipline; (Behaviour Policy) 
 

 relationships built on mutual trust, understanding and respect; 
 

 developing confidence and self-esteem; 
 

 a sense of direction, purpose and achievement; 



Teaching & Learning Policy   
  
 Page 6 of 14 

 

 

 having the opportunity of planned experiences that are stimulating, relevant and 
differentiated; 

 

 praise, encouragement and recognition for their effort and achievement; (Refer: 
Behaviour Policy and Marking and Feedback Policy) 

 

 being part of the school’s planning processes. 
 
 
To plan a broad, balanced, differentiated curriculum through: 
 

 using the whole school’s planning framework, procedures and schemes of work; and ARE 
expectations from the National Curriculum. 

 

 use of planned relevant assessment to inform teaching and learning; 
 

 use of a variety of strategies to achieve differentiation;  
 

 Providing Head teachers/Curriculum Co-ordinators access to planning documents and 
records to allow monitoring and review. 

  
To promote parental involvement through: 
 

 Communicating learning planned and learning achieved; (Parents Evenings, Newsletters, 
School website, School Facebook page etc)) 

 

 organising workshops and special events/assemblies; 
 

 invitation into the classroom, or to help on some trips, extra – curricular activities and 
clubs; 

 

 discussing expectations of pupil achievements and behaviour. 
 
 
To provide a variety of learning opportunities that contribute to the development of the 
whole child through: 

 using a variety of modes of presentation (visual, aural, practical, kinaesthetic, multi-
sensory); 

 

 emphasising active learning; 
 

 providing a range of intellectual, physical, aesthetic, spiritual and moral experiences. 
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To employ a variety of teaching methods and organisation appropriate to the children’s 
learning needs and the nature of the learning content in which: 
 

 teachers use a variety of groupings (whole class, ability, friendship, interest, pairings or 
individual) based upon knowledge and experience of how children learn and 
appropriateness to the task;  

 

 there is consistency but variety in the teaching experienced by the children; 
 

 teachers help children understand the ways in which they can work most effectively in 
groups or individually.   

 

 teachers continue to develop their repertoire of skills. 
 

To use relevant, appropriate resources which are efficiently and effectively managed, the 
teacher will need to consider: 
 

 how other adults are used with particular groups of children individual/whole class 
ensuring that they are informed and supported; 

 

 how and when to employ ‘peer tutoring’; 
 

 how resources are organised, ensuring that they are labelled, accessible and that 
children are encouraged/trained to take care of them and to make choices; 
 

 how displays and Learning Walls are used to enhance/stimulate/scaffold or support 
work in progress or to record and celebrate learning;  
 

 the layout of the classroom furniture and how it may be varied to meet the 
requirements of the lesson/learning environment or needs of the class/group/individual.   

 
 
 
 
To foster children’s attention, imagination and attitude towards learning through:- 
 

 planning the presentation/delivery/organisation of learning; 
 

 using demonstrations (teacher/pupils) to illustrate/model/reinforce particular 
teaching/learning objectives; 

 

 striving to achieve a good balance between instruction, explanation, discussion, different 
kinds of questioning, listening to answers, task setting, organising, assessing, clarifying, 
extending and summarising; 
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 using both direct/indirect teaching to deliver the planned and hidden curriculum; 
 

 learning objectives being made explicit to the children at the beginning, during and at 
the end of the activity or units of work; 

 

 giving children clear instructions as to what is expected of them; 
 

 knowing when/when not to intervene. 
 
 
To use time effectively and efficiently to promote the quality of teaching and learning by: 
 

 being sensitive to the needs of the individual child; 
 

 systematically assessing and monitoring the learning taking place in the class;  
 

 allowing time for children to settle into school, to become familiar with and relaxed in 
the classroom situation (before introducing to the whole school); 

 

 introducing/recapitulating whole school routines (assembly, playtimes etc); 
 

 introducing aspects of class routines, use of resources and range of activities gradually; 
 

 focusing on the teacher’s time and children’s use of time in daily planning;  
 

 making use of opportunities to develop relationships with and between individual 
children/new class (SEAL, induction programme, liaison between class teachers, 
reciprocal teaching); 

 

 allowing time for the children to become familiar with the new staff and premises before 
transfer (nursery, next phase/school). 

 
To reflect constructively upon their own and the school’s development through: 
 

 informal sharing and discussing of ideas and concerns with colleagues; 
 

 consulting colleagues/coordinators when appropriate; 
 

 working collaboratively with colleagues; 
 

 keeping up-to-date with current theories/practice/documentation; 
 

 attending courses that are pertinent to the needs of the school as outlined in the School 
Development Plan; 
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 school’s curriculum and staff development programmes; 
 

 regular meetings for staff/key stages/curriculum/Senior Leadership Team and occasional 
cross-phase and networking teams; 

 

 regular monitoring; 
 

 Performance Management and discussions with Head Teacher/Performance Manager. 
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Learning Expectations  
Teacher     Date  time   Subject       NOTES 
All learning 
opportunities 
will: 
 

 All lessons to follow the model of TEACH, APPLY, REFLECT and REVIEW 

 Have clear learning objectives linked to national curriculum and phases of learning  written in child friendly language which are shared verbally and in 
writing 

 Have clear process success criteria linked to the learning objective which indicate in child friendly language how every child will know they have 
achieved success within a lesson or a unit of learning 

 Have a plenary during the session which draws learning together, deals with misconceptions and extends thinking 

 Be differentiated to meet the needs of every individual and group through challenge and support 

 Provide an opportunity for children to assess their own understanding against the success criteria 

 Explicitly introduce the required technical vocabulary and the use of this will be modelled throughout the lesson 

 Be fully inclusive by taking action to promote equality of opportunity which results in significant improvement in the performance of all groups 

 Be fun and enjoyable 

 

Learning 
Environment 

 Every classroom will have a working wall for English and mathematics  

 The learning area will be tidy with required resources labelled and accessible and distractions minimised 

 All classes will have access to a library/book area  

 All classes will display a visual timetable 

 

Learning 
behaviour 
 

 The agreed school behaviour for learning policy is employed consistently so there is no disruption to learning 

 There are clear expectations for learning behaviour e.g. minimise “hands up”, talking partners, show me the answer..  

 The social and emotional aspects of learning are explicit within lessons 

 Activities engage all learners so that they remain on task 

 

Assessment 
 

 Adults assess learning during the lesson and immediately adapt provision (assessment for learning) 

 Assessment is made in respect of the agreed success criteria 

 Children are clear what a good piece of work will contain and are given time to evaluate their work 

 Work will be marked in line with the whole school marking policy 

 Teachers are accountable for the whole class  

 

Timing  The lesson starts promptly with all resources in place 

 The pace of the lesson is appropriate – steady for new and difficult learning and quicker for easier learning and revision 

 There should be no times in the lesson when the teacher is talking for more than 10 minutes 

 

Use of adults 
 

 The LSA is clear of their role within the lesson and  how to fulfil this role (planning to LSA at least 24hrs before) 

 The LSA is well-positioned, equipped with skills required and can move the focussed children forward in their learning 

 

Planning Medium and/or short term plans need to indicate: 

 The learning objective and success criteria 

 The context for the learning 

 A key question ( or possibly more than one) 

 Technical vocabulary to be introduced or revised 

 Differentiation with names of children and groups as appropriate 

 National curriculum or phase expectations being addressed 

 Use of other adults 

 Activities (brief) 

 Resources (only if there is something additional to usual classroom resources 

 Focus for the plenary 

 Specific opportunities for whole school focus areas e.g. child-led learning, writing, ICT 
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Lesson Observation Evidence Form 
Observation of: Observation By: N.O.R: 

Year Group: Date: LSA Support:   Yes/No 

Class: Observation Time: Class Ability: 

Subject: Teacher Status: Qualified / Unqualified / NQT 

 

Context of Lesson: 
 
 

 

STRENGTHS AREAS FOR DEVELOPMENT ACTION 

 
 
 
 
 
 
 
 
 
 
 

  

 

Non negotiable evidence/comment 

Teach, Apply, Reflect and Review  

Learning objectives  

10 min teacher talk  

Differentiation  
A.R.E pitch with new NC  

AFL  

Display  

Behaviour for learning  
LSA’s  

 
Criteria Inadequate Requires Improvement Good Outstanding 
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Pupils’ progress and learning 
The overall judgement of any 
lesson observation will be on how 
well pupils acquire knowledge, 
develop understanding and 
learn/practise skills – in other 
words the level of progress made 
by the pupils 

A significant number of pupils 
do not make the expected 
progress given their starting 
points.  Pupils’ acquisition and 
ability to practise in order to 
refine skills are inadequate.  
Tracking data shows 
inadequate progress over time. 

Progress is as expected for all pupils 
given their starting points.  It may be 
good for some but inadequate in no 
major respect.  Pupils acquire and 
practise skills satisfactorily.  Tracking 
data shows satisfactory progress over 
time. 

Progress is at least good for the 
majority of pupils, outstanding for 
some but inadequate for none.  
Pupils develop understanding and 
practise skills well.  Tracking data 
shows good progress over time. 

Progress is at least good for all pupils and is 
exemplary for some.  Pupils show high levels 
of understanding and practise skills 
exceptionally well.  Tracking data shows rapid 
progress over time. 

The NEW 9 point framework allows strengths and areas for development to be identified for the teachers’ professional development. 

1 Teachers’ expectations Teachers have inappropriate 
expectations resulting in 
teaching that fails to challenge 
pupils or promote learning and, 
progress over time. 

Teachers maintain adequate 
expectations and adequate planning 
which results in most pupils working 
effectively and making progress over 
time that is mainly in line with their 
capabilities. 

Teachers ensure that high 
expectations, effective support 
and accurate planning results 
in pupils making progress and 
learning over time. 

This will be indicated by consistently high 
expectations and the belief that all pupils can 
achieve.  Teachers will plan astutely and show a 
keen awareness of pupils’ prior knowledge, skills 
and understanding, leading to appropriately 
challenging tasks that result in pupils making 
progress over time. 

2 Differentiation Teachers take insufficient 
account of the pupils’ 
capabilities and prior learning 
when planning lessons, this 
results in a lack of 
differentiation. 

Teachers make use of regular and 
accurate assessments to inform 
planning and generally meet the needs 
of all groups of pupils. 

Assessment of prior skills, 
knowledge and understanding 
is accurate.  Teachers and 
other adults make good use of 
assessment information and 
procedures when planning to 
accelerate learning – providing 
effective differentiation and 
meet the needs of all pupils. 

Prior learning is assessed accurately resulting in 
teachers, other adults and pupils being acutely 
aware of their capabilities.  Lesson planning and 
use of pupils as lead learners will build effectively 
on this knowledge and, through focused 
differentiation, extend learning for all. 

3. Teaching strategies and 
resources 
How successfully do teachers 
engage pupils in their learning 
through the use of well-judged, 
imaginative and effective teaching 
strategies, resources and use of 
other adults?  

Teaching lacks variety in terms 
of strategies and activities. 
There is little attention paid to 
the needs of individuals or 
groups of pupils which results 
in lessons that fail to engage or 
sustain pupils’ interest. 
Resources, including other 
adults, are ineffective in their 
contribution to the quality of 
learning. 

Lessons show some variation in 
appropriate strategies/activities which 
support the learning of the majority of 
pupils.  Adequate use is made of a 
range of resources, including new 
technology to support learning.  
Support provided by other adults is 
effectively deployed. 

Lessons employ a range of 
teaching strategies/activities 
and effective use of resources.  
These will take into account 
different styles of pupils and 
maintain learners’ interest.  
Other adult support is well 
focused and makes a 
significant contribution to the 
quality of learning. 

This will be indicated by lessons that employ a 
variety of well-judged and often imaginative 
strategies, activities and resources.  These will be 
explicitly designed to suit the needs of all pupils 
and sustain their concentration, motivation and 
application.  The support provided by other adults 
will be precisely targeted. 



Teaching & Learning Policy      Page 13 of 14 

 

4. Pupils’ attitudes to learning 
How well do pupils demonstrate 
positive attitudes to learning and 
manage their own behaviour in 
the classroom? 

Pupils’ lack of engagement and 
poor behaviour/rudeness 
occurs more frequently than on 
very isolated occasions and 
inhibit the progress of lessons.  
Time is often wasted through 
persistent low-level disruption, 
extensive off task chatter and a 
lack of attention.  This 
persistent low-level disruption 
contributes ‘more than 
occasionally’ to reduced 
learning and/or a disorderly 
lesson. 

Pupils behave so that learning proceeds 
appropriately and time is not wasted.  
They understand what is expected 
when asked to work on their own or in 
small groups and only gentle prompting 
is needed to maintain discipline.  They 
are sometimes passive in their response 
to teaching expectations.  There may be 
occasional low-level disruption to the 
lesson but it is not endemic.  There are 
clear procedures for managing 
behaviour; these are usually applied, 
but not always consistently. 

Pupils’ behaviour makes a 
strong contribution to good 
learning in lessons; their 
behaviour is welcoming and 
positive.  They show a 
responsibility responding to 
routine expectations, set 
consistent standards for 
themselves and rarely need 
guidance from staff.  Any 
disruption to the lesson is 
fleeting.  Behaviour 
management strategies are 
applied consistently. 

Pupils will display consistently mature and 
thoughtful behaviour which results in successful 
learning.  They will also be highly considerate and 
very supportive of each other in lessons.  They 
make a strong, independent contribution to their 
own learning and that of others.  The lesson 
proceeds without interruption.  There is a 
systematic, consistently applied approach to 
behaviour management. 

5. Engagement and Independence 
How well does teaching enthuse, 
engage and motivate pupils, 
developing their curiosity and 
confidence together with the skills 
to learn for themselves? 

Few pupils work effectively without 
direction from an adult, many give 
up easily when they perceive 
activities to be too challenging.  A 
significant number do not enjoy the 
activities provided which is 
reflected in poor completion of the 
tasks.  They are reluctant to work 
on their own and rely heavily on 
the guidance of adults.  There are 
very limited or no opportunities for 

active learning. 

Most pupils work effectively when 
provided with appropriate tasks and 
guidance but lack confidence in 
improving the quality of their work.  
They generally work steadily and 
occasionally show high levels of 
enthusiasm and interest.  They work 
independently when given structured 
guidance.  There will be some group 
and peer work. 

Pupils are keen to do well, 
apply themselves diligently in 
lessons and work at a good 
pace.   They seek to produce 
their best work and are usually 
interested and enthusiastic.  
Tasks encourage pupils to be 
independent and manage their 
own learning. 

Pupils will demonstrate excellent concentration 
and will rarely be off task, even in extended 
periods without direction from an adult.  They will 
demonstrate resilience when tackling challenging 
activities and display exceptional enthusiasm and a 
commitment to succeed and improve their 
learning.  They are highly independent pupils.  
There will be high expectations of independence 
and responsibility for learning. 

6. Teachers’ subject knowledge 
How well do teachers use their 
expertise, including subject 
knowledge to plan effectively and 
as a result develop pupils’ 
knowledge, skills and 
understanding? 

Teachers’ subject knowledge is 
either not sufficient or used 
effectively to facilitate learning 
and progress. 

Teachers’ subject knowledge is secure 
and used to contribute to satisfactory 
learning and progress. 

Teachers generally have well 
developed subject knowledge 
which is used to inspire and 
challenge most pupils and 
contribute to their good 
progress. 

Teachers will consistently apply excellent levels of 
subject knowledge to challenge and inspire pupils, 
resulting in excellent levels of pupil progress. 

7. Monitoring and intervention 
How well do teachers monitor the 
progress and understanding of 
pupils throughout the lesson in 
order to maximise the pace and 
depth of pupil learning? 

There is little monitoring of 
pupils’ understanding 
throughout the lesson resulting 
in pupils who fail to make 
progress.  Teaching lacks pace 
and consequently pupils may 
lose interest and be 
disengaged. 

Teachers monitor pupils’ work during 
lessons, pick up general misconceptions 
and adjust their plans accordingly to 
support learning.  There is fluctuation in 
the pace of the lesson which may mean 
that not all pupils are on task all the 
time. 

Progress is assessed regularly 
and accurately.  Teachers listen 
to, observe and question 
groups of pupils skilfully during 
lessons in order to reshape 
tasks and explanations to 
improve learning.  There is a 
good pace to the lesson. 

Interventions are sharply focused and timely.  
Teachers systematically and effectively check 
pupils’ understanding through the use of a range 
of assessment strategies, including high quality 
questioning.  Teachers will be continually alert to 
errors and misconceptions and anticipate where 
they may need to intervene in order to impact on 
the quality of learning.  There is an extremely 
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efficient use of pace that is expertly matched to 
the pupils’ ability resulting in valuable use of 
lesson time and pupils who are constantly 
engaged. 

8. Teaching  of RWCM 
How well do teachers enable 
pupils to develop skills in reading, 
writing, communication and 
mathematics. 

Teachers are unable to 
integrate elements to develop 
RWCM which results in pupils 
not being able to communicate, 
read, write or use mathematics 
as well as they should. 

Teachers may integrate RWCM 
inconsistently which results in not all 
pupils developing appropriate RWCM 
skills. 

Teachers integrate all elements 
of RWCM very effectively 
which results in pupils 
developing good RWCM skills. 

Teachers take every opportunity to integrate all 
elements of RWCM and they do this exceptionally 
well – this results in pupils developing outstanding 
RWCM skills. 

9. AfL 
How consistent, accurate and 
effective is feedback from 
teachers (and pupils) and how 
well does the use of a range of 
assessment techniques, including 
appropriate homework, enable 
pupils to understand how to 
improve their learning? 

There is no effective feedback 
from the teacher, resulting in 
the pupil being unaware of 
their progress and what they 
need to do to improve.  
Homework is not consistently 
set and is not supporting or 
developing pupils’ 
understanding. 

Pupils are informed about their 
progress and how to improve through 
marking and dialogue with adults.  
Teachers set appropriate homework 
which contributes to most pupils’ 
learning and pupils respond to the 
teachers’ feedback and comments. 

Pupils are provided with 
detailed feedback both orally 
and through marking. They 
know how well they have done 
and can discuss what they 
need to do to sustain progress.  
Appropriate and regular 
homework contributes well to 
pupils’ learning. 

Pupils will be clear about how well they are doing 
and will be provided with detailed direction for 
improvement.  They are able to correctly analyse 
how to make their own improvements.  All forms 
of feedback between teachers, other adults and 
pupils are of a consistently high quality.  
Appropriate and regular homework contributes 
very well to pupils’ learning. 

 


