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Assessment Policy 

 
Why does assessment matter? 

 
It is because raising achievement matters, both for individuals and society. 
Assessment is an essential part of the learning cycle without which learning becomes at the very least 
difficult and in some cases impossible. Effective assessment enhances learning by identifying where 
children are in their learning journey and where they need to go. The other essential parts of the learning 
cycle will determine how best to get ‘there’, at what speed, and ensuring that ‘there’ is a challenging place! 
 
 

‘Alice reached a crossroads. She asked the Cheshire cat which route she should use. 
 The Cheshire cat said, “Where do you want to get to?” 

“I don’t know”, replied Alice. 
“Then it doesn’t matter which road you take”, said the Cheshire cat. 

 
 
How? 
 
We need to make sure that we use a range of assessment strategies at various levels. 
It needs to involve children; giving them the skills, the responsibility and the motivation to assess 
themselves and others. 
The layers of assessment need to complement each other, ensuring coverage without overlap or gaps. 
It needs to be sustainable, given the nature of the role of teaching. 
It needs to be timely. 
 
And most importantly, it needs to have an impact on every child’s learning. 
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Range of Assessment at Barton Primary School 
 
 AfL ~ in class 
  Learning conversations 

Questioning 
  Observation 
  Thumbs up/down 
  Lollysticks 
  No hands 
  LO’s and success criteria 
 Teacher Assessments/Profiling  

SIMS 
Maths/Hampshire Levels 
Hampshire Writing & Reading Moderation Tools 

 Pupil Progress Meetings ~ English & Maths focussed; vulnerable learners and high achievers 
  Hampshire Guidelines assessment tools 
  Work sampling 
  Next Steps 
 Summative Assessments 
  Reading Comprehensions ~ half termly 
  Writing ~ half termly extended pieces (marked in line with ARE) 

NFER ~ twice a year (Autumn and Summer) 
  SATs ~ end of key stage 
 
Frequency 
 
 AfL ~  Everyday to inform pupil progress is used within the lesson 
 
 Teacher Assessments ~ The Marking & Feedback Policy to assess the attainment and progress of 
children in relation to ARE. 
 
For Maths, the Hampshire Guidelines will provide the structure for assessment (in MWR). 
For Writing, the ‘Assessment for Writing’ grids will provide the structure for assessment. 
For Reading, the ‘Assessment for Reading’ grids complemented with regular written reading assessments, 
will be filled in for every child progressively over each half term but with focus children used as 
representative for ‘in-depth’ profiling whilst the rest of the class are completed as ‘light touch’. 
 
In addition; 
Reading, assessment sheets provide additional evidence for teacher assessment 
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Annual Timetable of Year Group Assessments: 
English ~ Reading 
Key Stage 1:       YR1 continuous reading 
  YR2 PM benchmark used to assess target pupils 
 
Key Stage 2:   

  Year 3 Year 4 Year 5 Year 6 
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Teacher Judgement 
Using Assessment 

Tools 

Teacher Judgement 
Using Assessment 

Tools 

Teacher Judgement 
Using Assessment 

Tools 

SAT’s Test 

Autumn 2 

Spring 1 Teacher Judgement 
Using Assessment 

Tools 

Teacher Judgement 
Using Assessment 

Tools 

Teacher Judgement 
Using Assessment 

Tools 

SAT’s Test 

Spring 2    SAT’s Practice 

Summer 1 Teacher Judgement 
Using Assessment 

Tools 

Teacher Judgement 
Using Assessment 

Tools 

Teacher Judgement 
Using Assessment 

Tools 

SAT’s 

Summer 2 NFER’s NFER’s NFER’s Transfer of Data 

Transition  A4 Analysis & Target 
sheet 

A4 Analysis & Target 
sheet 

A4 Analysis & Target 
sheet 

 

Monitoring 
(Quadrangulation) 

 Maths & English Leaders involvement in ½ termly Pupil Progress Meetings 
SLT termly Teaching & Learning Observations / Work Scrutiny / Data Scrutiny / Pupil 

conferencing 

 
Maths 
Key Stage 1: Half termly (YR1 & 2) based on ARE 
 
Key Stage 2: NFER Baseline Autumn 1 

  Year 3 Year 4 Year 5 Year 6 
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Autumn 2    SAT’s Test 

Spring 1     

Spring 2    SAT’s Practice 

Summer 1 Testbase Test Testbase Test Testbase Test SAT’s 

Summer 2 NFER’s NFER’s NFER’s Transfer of Data 

Transition  A4 Analysis & Target 
sheet 

A4 Analysis & Target 
sheet 

A4 Analysis & Target 
sheet 

 

Monitoring 
(Quadrangulation) 

 Maths & English Leaders involvement in ½ termly Pupil Progress Meetings 
SLT termly Teaching & Learning Observations / Work Scrutiny / Data Scrutiny / Pupil conferencing 

 
Summative assessments based on sample SAT style questions (use this in spring) 
 
Professional Judgement 
The use of professional judgement encompasses the whole area of assessment.  Judgements of what to 
mark, how to mark, when to feedback and how to feedback are made with the interests of pupil learning 
and pupil progress.  
 
The use of professional judgement must also be a guiding factor in managing one’s own workload. As a 
school and as a leadership team, we do not subscribe to the notion of ‘death by assessment’. The work and 
life beyond, of a teacher cannot be compromised by ‘over assessment’. Quality planning and curriculum 
development, effective teaching and learning, as well as a rich home life, are all important factors which 
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lead to outstanding teaching. Assessment, whilst of vital importance, is not enough in isolation to produce 
outstanding learning. 
 
Learning Objectives 
Learning objectives need to be worded so that they are clear and understandable to all children. They also 
need to be appropriately challenging and relevant. To aid assessment, the learning objective should be age 
appropriate so that when assessment takes place it will enable the teacher to build up a picture of each 
child.  
 
Success Criteria 
Success criteria needs to be targeted to meet the needs of individual pupils.  In addition, there should 
always be an opportunity for the pupil to set their own target. This is important for the children to take 
responsibility for their own learning for which knowing what to improve and the assessment of that 
improvement are vital.  
 
This is also an important to help the teacher focus their written feedback on the learning objective only, 
allowing the children to self-assess in their own chosen target area. 
 

 
 
When designing learning objectives and success criteria... 
 

 Try to use de-contextualised learning intentions that sit clearly within a level 

 Try to create a choice within or of tasks that still meets the learning intention 

 Try to set success criteria that begin, ‘I can ...’ 

 Consider in generating Writing success criteria that include; ‘word’, ‘sentence’, ‘text’ and ‘voice’ 
criteria 

 Consider including learning behaviours in your success criteria  

 Try to build a level of expectation/quality into how well children meet the criteria. 

 You will later need to write a comment that is focussed and will tangibly progress a pupil’s learning  

 Consider how you might involve learners in the creation of some of, or all of, the success criteria  
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Assessment for Learning ~ AfL 
 

Learning 
Conversations  Teacher interventions    Dialogue between teacher and  
         child; both planned and ad hoc 

How are you doing? 
What’s the problem? 
Show me? 
Have you thought about this? 
What happens when/if? 
Let me show you. 
Why have I done this? 
This is what I’m thinking. 
Now you have a go. 

 
Questioning  Teacher questioning    Lower & higher order 
         Scaffolding 
         Subsidiary questions 
         Extended answers 
         Thinking time 
   Pupils questioning teacher   To clarify & support thinking 
         To extend thinking 

To encourage imagination 
   Peer questioning    Taught skill 
         Fostering respectful attitude 
 
Feedback  Distance marking    See below 
   Marking with pupil    During lesson 
   One to one feed oral feedback   Following up distance marking 
   Pupil conferencing    As above with group 
 
Success Criteria  Clear learning intentions at start of lesson Shared and usually recorded 
   Clear targets at start of lesson   As above 
   Pupil set targets    Personalised learning 
    
Assessment  Teacher assessment of progress   Teacher box to record their  

through success criteria    assessment 
   Pupil assessment of progress through  Pupil reflection on own 

success criteria     learning 
 
 
Pre-Assessment Capturing what the children know and  Using a variety of techniques 
   and have retained to aid planning  gather evidence from children 
         to inform planning of the sub- 
         sequent unit of work. This will help 
         ensure better pitch and coverage. 
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Marking & Feedback Policy 
 
We believe feedback and marking should provide constructive feedback to every child, focusing on success 
and improvement needs against learning intentions; enabling children to become reflective learners and 
helping them diminishing the difference between current and desired performance.   

 
Principles  
 

Marking and feedback should: 
 

 Focus on learning objectives, which need to be shared with children 

 Give children opportunities to become aware of, and reflect on, their learning needs 

 Give clear strategies for improvement 

 Allow specific time to read, reflect and respond to marking 

 Be time dependent; the closer to the task, the larger the impact 

 Involve all adults working with children in the classroom 

 Give recognition and appropriate praise for achievement 

 Involve children  

 Be succinct 

 Planned for in advance (both the marking and feedback) to ensure maximum impact and 
manageable workload 

 Be manageable for teachers 
 

When and how to mark: 

Marking should be done during, or as soon as possible after the completion of the task and always before 

the next teaching session of that subject. 

Marking can be more accessible for children if we introduce codes to show these elements, as follows: 
1. Highlight in green, up to three places where the child has shown the best aspects against the 

learning objectives. You can also highlight in green the titled learning objectives and/or success 
criteria to indicate clearly the success in the learning. 

2. Next, highlight in pink, where the appropriate child has not met the learning objective. If more than 
one type of error has been made then numbered pink marks in their work and at the bottom of the 
work, which will give children the prompt and the space to make a relevant correction or 
improvement. You can also highlight in pink the titled learning intention and/or success criteria 
where they have not met the learning expectation. 

3. In the margin or in some other place near where the improvement can be made, a question 
prompt can be written.  Other prompts can be used such as reminder prompts; reminding the child 
of what can be improved; scaffolding prompts, which provides a level of support and an example 
prompt; which gives children a choice of actual words or phrases.   
With closed tasks where there are right or wrong answers, there is no advantage or sense in using 
three highlights.  Ticks and crosses are still appropriate.  However, it can still be useful to use the 
pink highlighter and a prompt for one of the errors. 

4. It is still often appropriate to write a short comment at the bottom of a piece of work, but this is 
suggested to be clear, concise and focussed directly on the learning objective. A secondary 
comment can be made which focusses on errors which are on-going and specific to that child.  

5. When all of the answers are right, it is appropriate to use prompt to provide extension and 
challenge.  
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Other Marking Codes: 
 D - followed by a word or phrase (see below) 

I – at the top of a piece of work to show that it has been completed independently (see below for 
definition) 
G – at the top of a piece of work to show that it has been completed in a pair or group 
S – at the top of a piece of work to show that support has been given 
Next Lesson – at the bottom of a piece of work to show that the work has been assessed and 
learning re-addressed in the near future (see below).   

 
We would expect this type of marking in all Writing, Reading and Maths, by all teaching staff. Any member 
of staff marking work who is not the class teacher should initial their marking. 
 
Next Step Marking: 
To encourage the children to think forward in their learning it is sometimes appropriate to capture the 
‘next step’ in their learning at the bottom of a piece of work, after your written comment, on a post it note. 
This may relate to the learning intention or be something more generic such as a common error, or a 
common focus point, for example, punctuation or spelling. By writing this on a post it note the children can 
transfer this on to their next appropriate piece of work and will serve as a pro-active prompt for the child. 

 
Purple Pen Pupil Responses: 
Thought should be given as to when the most effective time is to allow children to respond but it must 
happen and it must be regular. Usually the most effective time is as soon after you have marked the piece 
of work as possible. You may also decide that it would be most effective before the onset of the next 
relevant lesson. A combination of the above would represent good practice. 
 
Children need to demonstrate through the use of ‘purple pen’ responses that they have moved their 
learning forward, rather than just an acknowledgement that they have read your comment.  
 
Independent or Final Piece Work: 
For progress to be fairly measured then children need to demonstrate their learning in an independent 
context. Our interpretation of an independent task is any task where the child is asked to work on their 
own, without support, during the duration of the task. This will allow for a teacher input and an element of 
visual support through the use of success criteria for the task and through their independent use of their 
own targets. It has to be a new piece of work, rather than a piece of work that has been marked with 
specific improvement suggestions given by the teacher. 
Final piece work may not be marked as marking and feedback has occurred at an earlier stage. This also 
allows this work to be valued and celebrated through display. 
 
Marking as work sampling: 
Rather than giving an extended written response to a misconception, scan through your other books, either 
whole class or that ability group, to see if similar misconceptions/errors have occurred. If they have, then 
modify your future planning to address these misconceptions rather than spend time writing the 
same/similar extended answer in numerous books. As a response to the misconception, place the marking 
code, ‘Next Lesson’, which then informs you or others that this misconception was addressed in a future 
lesson.  
 
Marking and feedback within the lesson or Real Time Marking: 
This can be a very powerful way of giving children the immediate feedback they need so that learning is 
continuous and fluid. You should be planning lessons that enable you and other support staff to check and 
impact on the learning of all. Good quality AfL will enable the most effective learning to take place. The 
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marking can be done by you as you intervene throughout an activity, by your LSA in a similar fashion or 
even by the children themselves or similarly peer marking. When you or your LSA provide some extended 
verbal feedback to the pupil then the work can be annotated with the letter  D - followed by a word or 
phrase that summarises what was discussed, ie.  D - powerful adjectives. 

 
Distance marking: 
This is marking away from the children, because there is simply no alternative, which takes up much of 
teachers’ lives. We need to make distance marking more manageable for teachers and more meaningful 
and accessible for children. Research about distance marking shows that children need to be able to read 
the teacher’s comments and understand them.  
 
Children also need to be given set lesson time to read marking comments, and then a short period of time 
to make a small, focussed improvement based on the comments. 
‘There are 3 conditions for effective feedback to take place. The child must first know the purpose of the 
task, then how far they have achieved this, and finally how to move closer towards the desired goal, or how 
to ‘close the gap’. 
 
Delegating some marking to your LSA: 
Especially useful for marking foundation and project work where only a tick and phrase/word are needed. 
Additionally, your LSA can help you focus your marking by work sampling your books before you mark 
them, placing them into three piles: learning intention achieved, learning intention partially achieved, 
learning intention not achieved. 

 
Deciding in advance which work will be marked in more detail each week: 
This can be recorded on your weekly plan opportunities to mark key pieces of work in more detail. You can 
also identify independent tasks to be assessed, along with ‘point of application’ tasks to be assessed, and in 
addition, cross-curricular tasks to be assessed. 

 
Marking in Foundation Subjects: 
For certain tasks where there is a written outcome then you should write a simple written response that 
relates directly to your expectation against the learning intention. These should be a tick if they have met 
the learning intention/outcome. A tick and the word ‘good’ if they have met the learning intention well, ie. 
particularly neat or with more detail than you were expecting but not really exceeding the learning 
intentions/outcome. Or a tick and the word ‘great’ or ‘excellent’ if they have exceeded the learning 
intention/outcome. We would expect this type of marking in all foundation subjects. 

 
Marking & Feedback in Key Stage 1: 
For some of our younger or less able children, a written comment is either difficult or impossible to access. 
For these children keep the wording concise, precise and simple. Consider whether it is pertinent to write 
any comment to the child at all. 
 
However, it would still be expected that you would highlight the work against the learning intention. For 
these children ‘real time’ marking and feedback will either the most effective or the only way to feedback. 
This needs to be considered when planning your lessons both individually and on a weekly basis. You need 
to ensure that a significant percentage of your class get your (or another adults trained) feedback in a given 
lesson and that over a series of linked lessons within a week that all your children get your direct feedback. 
Use of the code D – followed by a word or phrase should be used regularly as it captures the nature and 
frequency of your intervention.   
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Homework: 
Homework can often be marked by the children themselves. In this way the class can discuss and explain 
the answers. 
 
Use of Erasers: 
Erasers are used with caution. When drafting, errors are crossed through with a simple line and corrections 
are made around them. This enables children and teachers to see where mistakes or misconceptions have 
been made and how they have been addressed and rectified. For best work and final pieces, erasers may 
be used. 
 
Appendices 
The impact of focus marking: 
The impact on children  

 Self-esteem increases as a result of children’s more visible improvements 

 Children like the system and are very motivated to make their improvement 

 Children are eager to look at their marked work and enjoy looking back at previous comments 

 Children keep referring to the success criteria when they know the work will be marked in this way 

 Children make better connections between their work and the learning intention 

 By focusing on one thing at a time, children improve their repertoire of skills 
The impact on teachers 

 Teachers who have applied this type of marking system consistently, say it is one of the most useful 
of the formative assessment strategies in enabling the teacher to see tangible results of change and 
improving evidence of improvement 

 The quality of the child’s improvement depends on the quality of the comment 

 There is a clearer purpose in marking, so teachers feel more confident and satisfied about spending 
time on it 

 The strategy again focuses the teacher on the learning intention of the task 

 Looking for the three highlights challenges teacher’s knowledge of the learning intention and can 
lead to learning intentions being broken down or made clearer in the planning 

 
Teacher Assessment  
The purpose of teacher assessment at Barton Primary School is to assess the progress of all children against 
specific learning intentions that may relate to a lesson or a short unit of work, and for future planning to be 
modified in light of the interpretation of this evidence. The expectation is that the learning intention is clear 
and levelled, and the assessment is whether or not a child is working towards, has met or exceeded this 
intention. We expect that assessments are conducted regularly, building up a ‘picture of levelness’ for each 
child, that is evidence based and can be tested for consistency and accuracy periodically through regular 
pupil progress meetings. Pro formas used are provided and detailed below. 
For Reading: ~ The ‘Assessment for Reading’ grids will be used by trained adults within the class, with a 
mixture of verbal responses to questions couched in the AF grids and reading comprehension style 
assessments. These will build over the year and can be regulated for accuracy and consistency through 
pupil progress meetings. 
For Writing: ~ The ‘Assessment for Writing’ grids will be used to build up a picture of attainment and 
progress for every child over the year. Yellow highlights are to be placed against each statement if the 
concept has been initially grasped and evidenced in writing. Over a period of time there may be evidence to 
suggest that the child has securely grasped a statement, these can be highlighted over in green. The 
accuracy and consistency of the levelled judgements made will be regulated through the pupil progress 
meetings. 
For Maths: ~ The Hampshire Guidelines will be used for every child to build up a picture of attainment and 
progress which the consistency and accuracy of the levelled judgements made will then be regulated 
through the termly year group moderation process. There will be 3 versions of the Hampshire Guidelines of 
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which we expect at least one to be used by staff; the number and application only grids, the maths grids 
which include all other aspects of Maths, and the original Hampshire guidelines document. The original 
document will be used for moderation purposes on a termly basis; this maybe a major consideration when 
deciding on which format to use. Yellow highlights are to be placed against each statement if the concept 
has been initially grasped and evidenced in recorded maths work. Over a period of time there may be 
evidence to suggest that the child has securely grasped a statement, these can be highlighted over in green. 
The accuracy and consistency of the levelled judgements made will be regulated through the pupil progress 
meetings. 
 
Pupil Progress Meetings at Barton Primary School 
As a school we use pupil progress meetings to make regular judgements to support our planning for next 
steps in teaching and learning. Not only does this process support us in making generalised levelled 
judgements and seeing where children need to go next to make progress,  but has the potential to play a 
key role towards improving our practice. In looking at the outcomes of a child’s learning over a ½ term we 
are able to identify progress that a child has made and identify targets for the next stage in the learning 
journey. It supports teachers in creating and modifying the planning so that it fits the needs of the children 
we have in our classrooms here and now.  
Our priority in these meetings will be how we meet the needs of our vulnerable learners and our high 
attainers. 
Key Information 
All teachers should choose 3 children from their class as a representative sample of 3 different ability 
groups - a higher, middle and lower ability child. A representative member of a group will usually sit in the 
middle of each ability group.  
All children should be reminded to ‘PIGS’ (Partner, Independent, Group or Supported) their learning to 
ensure that accurate, independent judgements can be made during pupil progress meetings.  
Other evidence such as photographs, discussions or cross curricular evidence can also be used during these 
meetings. Jotting key information down on post it notes and attaching to books can be helpful.  
 
To help assist in the pupil progress meetings for Writing it will be expected that teachers will plan for and 
identify, using an overview, regular writing opportunities. In addition, cross curricular opportunities will 
also be identified. 
  
This then represents several pieces of work over a half term which can be used when discussing 
attainment, progress and next steps. 
What is an ‘Independent Task’?  
For progress to be fairly measured then children need to demonstrate their learning in an independent 
context. Our interpretation of an independent task is any task where the child is asked to work on their 
own, without support, for the duration of the task. This will allow for a teacher input and an element of 
visual support through the use of success criteria for the task and through their independent use of their 
own targets. It is better for it to be a new piece of work, rather than a piece of work that has been marked 
with specific improvement suggestions given by the teacher. 
Monitoring of Assessment  
Assessment folders will be monitored for consistency, accuracy and coverage at various intervals over the 
year.  At some point within an academic year the Head teacher, and/or Assistant Head teacher, will join a 
pupil progress meeting. 
Senior Leaders will regularly (at least termly) interrogate the whole school data looking for anomalies in 
progress; either negative progress or instances of outstanding progress. After prioritising these anomalies, 
the Senior Leaders will investigate chosen anomalies, by means of an evidence trail to ensure accuracy of 
assessments, before considering the need for a case study or pen portrait. 
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Work Sampling 
Work sampling by senior leaders, will be undertaken every half term with a specific subject or child focus. 
The evidence base will primarily consist of English and Maths books but may also include other work 
deemed appropriate.  
The focus of work sampling will be decided by the senior leader but may well focus on: 
 The quality of marking / feedback 
 The consistency of marking / feedback 
 The evidenced impact of marking / feedback 
Which leads on to: 
 Quality of work 
 Progression of work 
 Appropriate differentiation and challenge within work 
 
Outcomes will be shared verbally and in writing with teachers, with associated actions logged and shared 
with Senior Leaders, Governors and appropriate outside parties. 
 
Involving Children in Assessment: 
Rationale 
Research tells us that engaging children actively in their own learning leads to tangible school 
improvement. Only having one person responsible in a class for the assessment of 32 is not as effective as 
having an additional 32 people taking responsibility for their own and others learning. 
Self and Peer Assessment  
Children not only need to be given regular opportunity to practice self and peer assessment but they also 
need to be taught the skills and attitudes needed to effectively assess their own and others performance. 
Learning Behaviours  
It is important that children both understand and take ownership of their own learning. By doing so, it will 
help unlock their potential as learners, not just while they are with us but also in their learning and life 
beyond. 
 
Purple Pen Pupil Responses 
On key pieces of work, where you have marked in more detail, each child will have written comment which 
will either be a prompt response or an ‘extending the gap’ response. Children need to be given time to 
respond to these written comments. Thought should be given to when the most effective time to allow 
children to respond but it must happen and it must be regular. Usually the most effective time is as soon 
after you have marked the piece of work as possible. However, you may decide on a regular time slot in 
your weekly timetable to ensure that the practice embeds. You may also decide that it would be most 
effective before the onset of the next relevant lesson. A combination of the above would represent good 
practice. 
Children need to demonstrate through the use of ‘blue pen’ work that they have moved their learning 
forward, rather than just an acknowledgement that they have read your comment.  
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Mathematics Planning Yearly Overview  

Year 1 

Autumn 1 Spring 1 Summer 1 

Problem Solving 
Number and Place Value 

 
Addition and Subtraction 

Time- chronological events and vocabulary 

Problem Solving 
Addition and Subtraction 

 
Shape- 2D and 3D 

 

Problem Solving 
Number and Place Value 

 
Addition and Subtraction 

Measures – Units of measure for Length, 
Mass/weight, Volume, Capacity 

 

Autumn 2 Spring 2 Summer 2 

Problem Solving 
Addition and Subtraction 

 
Measures – language of comparisons for 
Length, Mass/weight, Volume, Capacity 

 

Problem Solving 
Number and Place Value 

 
Multiplication and Division 

Money 

Problem Solving 
Multiplication and Division 2 

Shape- Position and Direction 
Fractions 

Time- Reading clocks 

 

This is a suggested progression and timescale.  Individual teachers would adapt this to the needs of their class and topics taught in other areas of the 

curriculum. It is, however, important to realize that learning builds, so moving domains around might necessitate adjusting prior learning.  

It is assumed that Using and Applying is taught continuously through all units.  Rich Maths tasks can be used to start a topic, introduce concepts, teach, 

reinforce, revisit and assess. 

Areas can also be addressed in advance / revised through Mental and Oral starters. It is important that mental skills and strategies to support fluent 

calculation are practised regularly through on-going mental and aural activities. 
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Mathematics Planning Yearly Overview  
Year 2 

Autumn 1 Spring 1 Summer 1 

Problem Solving 
Number and Place Value 
Addition and Subtraction 

Measures - length 

Problem Solving 
Number and place value 
Addition and subtraction 

Geometry – Position, direction and movement 
Money 

Fractions 
 

Problem Solving 
Number and Place Value 

Measures (including calculations and fractions) 
Geometry (shape)  

 

Autumn 2 Spring 2 Summer 2 

Problem Solving 
Multiplication and division 

Statistics 
Geometry – Properties of Shape 

Measures – time 
Fractions 

 

Problem Solving 
Number and Place Value 
Multiplication and Division 
Measures – weight/mass 

Problem Solving 
Multiplication and Division  

Measures - capacity 
Fractions 

Time- Reading clocks 

 

This is a suggested progression and timescale.  Individual teachers would adapt this to the needs of their class and topics taught in other areas of the 

curriculum. It is, however, important to realize that learning builds, so moving domains around might necessitate adjusting prior learning.  

It is assumed that Using and Applying is taught continuously through all units.  Rich Maths tasks can be used to start a topic, introduce concepts, teach, 

reinforce, revisit and assess. 

Areas can also be addressed in advance / revised through Mental and Oral starters. It is important that mental skills and strategies to support fluent 

calculation are practised regularly through on-going mental and aural activities. 



 

Assessment Policy Adopted 25th January 2018 Page 14 of 17 
 

Maths Yearly Overview Year 3 

Autumn 1 Spring 1 Summer 1 

Number / Using and Applying (1 week) 
Place Value (2 weeks) 
Addition  and Subtraction (3 weeks) 
 

Measures - length, including + - (1 weeks) 
Place Value (1 week) 
Fractions - division (2 weeks) 

Number / Measures - Money and + - x and ÷ (3 
weeks) 
Measures - Mass (1 week) 
Measures - Capacity (1 week) 
Statistics (2 weeks) 
 

Autumn 2 Spring 2 Summer 2 

Geometry - 2D shape (2 weeks) 
Multiplication and Division (3 weeks) 
Statistics (2 weeks) 
 

Fractions - ratio (2 weeks) 
Geometry - angles ( 2 weeks) 
Geometry - 3D shape (1 week) 
Measures - time (2 week) 

 Place Value - including patterns (1 week) 
Revisit Fractions, Measures, Shape, Areas of 
weakness (4 weeks) 

 

This is a suggested progression and timescale.  Individual teachers would adapt this to the needs of their class and topics taught in other areas of the 

curriculum. It is, however, important to realize that learning builds, so moving domains around might necessitate adjusting prior learning.  

It is assumed that Using and Applying is taught continuously through all units.  Rich Maths tasks can be used to start a topic, introduce concepts, teach, 

reinforce, revisit and assess. 

Areas can also be addressed in advance / revised through Mental and Oral starters. 

Aiming high - areas such as ratio and algebra, although not designated to Year 3 could be touched upon in preparation for following years. 
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Maths Yearly Overview Year 4 

Autumn 1 Spring 1 Summer 1 

Number and place Value -(1 weeks) 
Addition and Subtraction (3 weeks) 
Fractions – specifically decimals (2 weeks) (to 
support work in measures and conversions)  
 
 

Number and place Value - including decimals and 
negative numbers(1 week) 
Addition and Subtraction (2 weeks) – link with 
money as a context 
Measures - Mass (1 week) 

Four Operations (3 weeks) – use all measures, and 
money as contexts 
Fractions (2 weeks) 
Measures - Capacity (1 week) 
  

Autumn 2 Spring 2 Summer 2 

Multiplication and Division (2/3 weeks) 
Geometry (1/2 weeks) 
Measures –length area and perimeter and time (2 
week) 

Multiplication and Division ( 2 weeks) 
Fractions (2 weeks) 
Statistics (1 week) 
 

Geometry (2 weeks) 
Statistics (1 week)  
Revise / Recap core number and calculation skills 
 
 
 

 

This is a suggested progression and timescale.  Individual teachers would adapt this to the needs of their class and topics taught in other areas of the 

curriculum. It is, however, important to realize that learning builds, so moving domains around might necessitate adjusting prior learning. 

It is assumed that Using and Applying is taught continuously through all units.  Rich Maths tasks can be used to start a topic, introduce concepts, teach, 

reinforce, revisit and assess. 

Areas can also be addressed in advance / revised through Mental and Oral starters. 

Aiming high - areas such as ratio and algebra, although not designated to Year 4 could be touched upon in preparation for following years. 

Statutory requirements to be covered initially, then moving onto / considering non-statutory  
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Maths Yearly Overview Year 5 

Autumn 1 Spring 1 Summer 1 

Number / Using and Applying (1 week) 
Place Value - including decimals, see fractions(2 
weeks) 
Multiplication and Division (3 weeks) 
 

Multiplication and Division (2 weeks) 
Fractions (3 weeks) 
Position and Direction (1 week) 
 

Geometry - angles (2 weeks) 
Statistics  (2 weeks) 
Fractions (2 weeks) 
 

Autumn 2 Spring 2 Summer 2 

Addition  and Subtraction (2 weeks) 
Geometry - 2D and 3D shape (2 weeks) 
Fractions (2 weeks) 

Measures, including problem solving (4 weeks) 
Place value - negative numbers and problems (1 
week) 
 

Revision  
*Ratio and Scaling 
*Algebra  
 

 

This is a suggested progression and timescale.  Individual teachers would adapt this to the needs of their class and topics taught in other areas of the 

curriculum. It is, however, important to realize that learning builds, so moving domains around might necessitate adjusting prior learning.  

It is assumed that Using and Applying is taught continuously through all units.  Rich Maths tasks can be used to start a topic, introduce concepts, teach, 

reinforce, revisit and assess. 

Areas can also be addressed in advance / revised through Mental and Oral starters. 

*Aiming high - areas such as ratio and algebra, although not designated to Year 5 could be touched upon in preparation for following years. See Year 6 

domain.  

Statutory requirements to be covered initially, then moving onto / considering non-statutory  
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Maths Yearly Overview Year 6 

Autumn 1 Spring 1 Summer 1 

Number and place value (including measures,  
conversions, x and  ÷ by 10, 100, 1000) – 2.5 weeks 
Calculation (including measures) – 4 weeks 
Algebra – 1 week  
 
(NB: Work on Measurement is amalgamated into 
other domains – check measures domain plan)   

Calculation – 1 week 
Statistics – 2 weeks 
Geometry – 3 weeks 
 
(NB: Work on Measurement is amalgamated into 
other domains – check measures domain plan)   
 

Revision and consolidation  

Autumn 2 Spring 2 Summer 2 

Fractions – 3 weeks 
Ratio and proportion – 2 weeks 
Calculation – 2 weeks  
 
(NB: Work on Measurement is amalgamated into 
other domains – check measures domain plan)   

Algebra – 1 week 
Fractions – 2 weeks 
Calculation -1.5 weeks 
 
(NB: Work on Measurement is amalgamated into 
other domains – check measures domain plan)   

Transition units – using and applying core skills. 

 

This is a suggested progression and timescale.  Individual teachers would adapt this to the needs of their class and topics taught in other areas of the 

curriculum. It is, however, important to realize that learning builds, so moving domains around might necessitate adjusting prior learning. 

It is assumed that Using and Applying is taught continuously through all units.  Rich Maths tasks can be used to start a topic, introduce concepts, teach, 

reinforce, revisit and assess. 

Areas can also be addressed in advance / revised through Mental and Oral starters. 

Statutory requirements to be covered initially, then moving onto / considering non-statutory. 

 
 
 


