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Teaching & Learning Policy 

 
 
School Aims and Implementation 
Barton Primary School aims to provide children the opportunity to develop towards their full potential; 
academically, emotionally and socially: 

 Providing the highest standard of education to enable children to acquire the skills, knowledge and concepts 
relevant to their future. 

 Promoting an ethos of care, mutual respect and support, where effort is valued and success celebrated. 

 Enabling children to become active, responsible and caring members of the school and wider community. 
The school works towards these aims by: 

 Promoting high quality learning and attainment. 

 Providing a high quality learning entitlement and environment. 

 Valuing each other and ourselves. 

 Working in partnership with parents and the community. 
 

Learning and Teaching Policy Introduction 
a) Learning and teaching are the key functions of our School. 
b) At Barton Primary School we work towards the aims of the School through providing high quality learning 

experiences within all we do; in the discreet and hidden curriculum, in the School environment and the 
interactions between all members of the School community. We believe that we teach the children through 
all that we do: through the implementation of the policies, systems and practice that determines the 
curriculum and school day; learning and teaching should not just be seen as an isolated activity that happens 
in a classroom.  

c) We believe that: 
1. Learning should be a rewarding and enjoyable experience for everyone i.e. learning should be fun and 

enable children to make expected or accelerated progress; 
2. Teaching needs to equip children with the skills, knowledge and understanding necessary in order that 

they can play an increasingly useful and positive role in society and make informed choices about their 
lives both now and in the future; 

3. High quality teaching and learning experiences support children to be able to lead happy and rewarding 
lives, now and in the future; 

4. High expectations of learning behaviours are evident through explicit teacher modelling. 
 

Aims 
a) General 
To ensure all staff, children, parents/carers and Governors are aware of the aims for Learning and Teaching at 
Barton Primary and that these are consistently applied in order to: 

 Promote high quality teaching and learning across the school;  

 Raise standards by ensuring consistency and continuity of teaching and learning;  

 Ensure all children are included, motivated and engaged by their learning; 

 Promote high quality learning experiences that focus on the development of skills, knowledge and 
understanding;  

 Promote the idea of lifelong learning for all members of the School community: children, 
parents/carers, staff and Governors.  

School Staff 

Reviewed on: March 2019 

Next Review: March 2021 

Staff Responsibility Head Teacher/SLT 

Governor responsibility FGB 

Signed by Chair  
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To support the aims of the School through: 

 Promoting positive relationships between all members of the School community including; children and 
children, children and staff, children and their parents/carers and staff and parents/carers; 

 Providing a secure, stimulating environment where all children are supported in responding to the 
challenges involved in moving towards their full potential; 

 Providing a broad, balanced and engaging curriculum which is appropriately differentiated according 
to the needs of the children; 

 Addressing issues of entitlement to ensure equality of opportunity for all children; 

 Rewarding children for all the good things they do both in School and in the wider community; 

 Promoting a positive self-image whereby children are encouraged towards a sense of responsibility for 
themselves and others; 

 Providing the skills which encourage children to become confident, independent learners. 
Children 
To support the aims of the School through: 

 Promoting positive relationships between all members of the School community including; children and 
children, children and staff, children and their parents/carers and staff and parents/carers; 

 Attending school regularly with a positive attitude, eagerness to learn and to behave in a way that 
allows themselves and others to learn; 

 Working well independently and collaboratively; remembering what they have learnt and having the 
confidence to apply skills and knowledge in new contexts; 

 Persevering with their learning and knowing that when they find it difficult they can ask for help; 

 Taking pride in their work, always trying their best and aiming to get better all the time. 
Parents and Carers 
To support the aims of the School through: 

 Promoting positive relationships between all members of the School community including; children and 
children, children and staff, children and their parents/carers and staff and parents/carers; 

 To be understanding and supportive of our aims in learning and teaching and sign the School’s Home-
School Agreement; 

 To attend and contribute to parents evening meetings; 

 To support their children with their homework activities including reading and helping their children 
improve skills in memory needed for learning through practising a concept, memorising a text or 
knowing the multiplication tables; 

 To praise their children for the good things that they do in school; 

 To communicate and work with the school whenever their child needs further social or emotional 
support or to develop their child’s skills and understanding. 

Governors  
To support the aims of the School through: 

 Promoting positive relationships between the Governing Body and all other members of the School 
community including; children, their parents/carers and staff; 

 Meet with the Head Teacher and Deputy Head Teacher at least once a year to find out about the 
school’s systems for planning work, supporting staff and monitoring progress, the allocation, use and 
appropriateness of resources; 

 How the standards of achievement are changing over time; 

 Promote and support the positive involvement of parents within the school; 

 Attend training and other related events;  

 Report to the governing body with recommendations, if appropriate, annually; 

 Work with Senior Leaders to review the School’s Learning and Teaching Policy annually. 
 
 
 
 
 

 

Implementation of the Learning and Teaching Policy 
A. What is ‘good learning’? 
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At Barton Primary School we believe that children learn best when; 

 They are encouraged to form positive relationships with their teacher, peers and other members of the 
school community; 

 They have clear direction and are praised for all the good things that they do; 

 They are actively involved in their learning at an appropriate level to match their learning needs; 

 They are encouraged to become increasingly autonomous learners; 

 They are appropriately challenged with learning experiences which are relevant to their lives and 
interests and are inspiring, motivating and engaging; 

 They are working in an environment which is safe, caring, supportive and stimulating; 

 Their learning is well structured and delivered; 

 Their learning is effectively differentiated; 

 Their learning addresses appropriate and pertinent aspects of the children’s future development both 
within overarching and explicit provision; 

 Their learning encompasses the values and skills of the school in aiding the development as future 
effective citizens; 

 Their learning enables appropriate and pertinent aspects of personal, social, moral, spiritual, cultural 
and emotional development within both overarching and explicit provision. 

 

At Barton Primary School we believe that children learn best when they are encouraged to form positive 
relationships with their teacher, peers and other members of the school community; 

 Children and adults demonstrate mutual respect; 

 Children and adults developing a good rapport with one another; 

 Children demonstrating respect and consideration for themselves and others modelling the values and 
skills of the school at all times; 

 Children reflecting on how their behaviour affects themselves and others; 

 Children working with adults to establish and meet rules and targets for both learning and behaviour; 

 Children supporting, encouraging and praising each other; 

 Children being intelligently critical of their own work and that of others; 

 Children taking pride in shared and personal successes; 

 Children able to work independently and in collaboration with others; 

 Children able to reflect and evaluate on their own progress and learning through using and developing 
effective communication skills from explicit modelling; 

 Children being keen, able and confident to tell their parents/carers about their school-day in an honest 
way. 

 

At Barton Primary School we believe that children learn best when they have clear direction and are praised 
for all the good things that they do; 

 Children use the clear steps to success in order to support them to achieve the lesson’s learning goal; 

 Children are able to carry out tasks and activities successfully following clear instructions from their 
teacher; 

 Children are rewarded with Head Teachers Award, stickers on their individual sticker chart, certificates, 
their work being placed on the ‘Good Work Wall’ etc (in line with the School’s Behaviour Policy) when 
they have shown good learning behaviours, good social behaviours, have made good progress or arising 
from a good completed piece of work; 

 

At Barton Primary School we believe that children learn best when they are actively involved in their learning 
at an appropriate level to match their learning needs; 

 Children enjoying their learning and allowing others to do so as well; 

 Children eager to ask questions competently using whole sentences, at a variety of levels; 

 Children making informed contributions to class discussions and shared learning experiences; 

 Children learning from ‘hands on’ experiences; practical and appropriate activities; 

 Children working on task for increasingly extended periods of time; 

 Children engaged in a range of independent and collaborative tasks; 

 Children keen to talk about what they have been doing and what they have learned; 

 Children gain an appreciation of learning that continues to flourish as they become older. 
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At Barton Primary School we believe that children learn best when they are encouraged to become 
increasingly autonomous learners; 

 Children showing initiative and taking responsibility for their own learning  including; 
i. Independently organising their own learning resources and are quickly able to begin their 

work; 
ii. Using their individual learning targets to assess their own work, and those of other children,  

iii. Having the opportunity to plan and direct their own learning; 
iv. Having access to clearly labelled resources and being able to select and use them with 

increasing independence; 
v. Developing their research skills using a variety of resources; 

 Children are increasingly able to manage their own emotions and relationships. 
 

At Barton Primary School we believe that children learn best when they are appropriately challenged with 
learning experiences which are relevant to their lives and interests and are motivating and engaging 

 Children engaged in activities which match their ability, and which challenge and extend their thinking, 
develop their knowledge, skills and imagination and increase their use of appropriate vocabulary; 

 Children taking pride in their work and wanting to succeed in it; 

 Children being involved in investigations and problem solving tasks; 

 Children having the opportunity to work both within the school environment and also in alternative 
environments, when appropriate, during educational visits; 

 Children keen to finish and improve their work and persevere with tasks which they think are difficult; 

 Children being aware of their learning and social targets and know how to work towards achieving 
them; 

 Children being able to use oral and written feedback effectively (at the age appropriate level) in order 
to see gaps in their learning and what they need to do in order to make further progress.   

 

At Barton Primary School we believe that children learn best when they are working in an environment which 
is safe, caring, supportive and stimulating 

 Children are secure and happy in a safe, purposeful environment; 

 Children feel they are able to explore their own ideas and feelings and to respect the views of others; 

 Children observing the class and school rules; 

 Children responding well to encouragement, praise and rewards; 

 Children showing care and respect for each other and their own and others’ property; 

 Children’s work is displayed, celebrated and valued; 

 Children being aware of how to keep themselves and others safe around the school and in the wider 
community; 

 Children modelling the Values of the school independently. 
 

At Barton Primary School we believe that children learn best when their learning is well structured and 
delivered 

 Children aware of the learning goal and steps to success for the lesson and the pace at which they are 
expected to work at in order to achieve this; 

 Children making good progress, building upon what they have already learnt, developing new skills, 
knowledge and understanding and being able to apply them in different contexts; 

 Children knowing what to do, both socially and in their learning, and what is expected of them. 
 

At Barton Primary School we believe that children learn best when their learning is effectively differentiated 

 Children engaged in activities which are differentiated effectively by either prescribed outcome, the 
support given, resources or task; or a combination of any of these, to match their needs and extend 
their learning. 

 

At Barton Primary School we believe that children learn best when their learning enables appropriate  
and pertinent aspects of personal, social, moral and emotional development within both overarching and    
explicit provision; 
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 Children’s personal, social, moral and emotional development is supported through the School’s 
provision; both within the discreet and hidden curriculum, in order that they achieve well academically 
and can become active, responsible and caring members of the School and wider community. 

 Children to develop an increasing awareness of their own spiritual, moral, social and cultural 
development through actively participating in SEAL and learning to apply this in their decision making 
and actions. 

 Children to develop an increasing awareness of the School’s Values in their learning and actively 
participate in demonstrating these effectively. 

 

B. What is ‘good teaching’? 
At Barton Primary we believe that good teaching is when teachers (and other School staff when applicable); 

 Form positive relationships with the children in their class and other members of the school community; 

 Plan lessons effectively which take children’s prior learning and current assessment into account and 
are appropriately differentiated in order that the lessons consolidate, build upon and extend learning 
for all children; 

 Insist on high expectations of learning and social behaviours; 

 Ensure that effective direction and support is given in order that the children make good progress; 

 Demonstrate secure subject and pedagogical knowledge in order to inspire children and build their 
understanding; 

 Apply a range of teaching styles which appropriately match the children’s learning styles in order to 
sustain their concentration, motivation and application;  

 Develop and sustain good links and focussed communication with parents/carers in order to support 
the children’s learning; 

 Develop and maintain safe, secure and inspiring classroom and learning environments; 

 Demonstrate effective lesson organisation; 

 Effectively assess and monitor children’s progress in order that they can extend children’s learning both 
within individual lessons and over time; 

 Use resources effectively, including other adults, to support children’s learning; 

 Use technology effectively in order to support children’s learning; 

 Develop the range of reading skills required to access all the curriculum effectively;  

 Use questioning effectively to gauge and extend children’s skills, knowledge and understanding;  

 Are reflective regarding their professional practice and the overall provision the School offers. 

 Ensuring that teachers and teaching assistants are equipped with the necessary skills, resources and 
knowledge needed in order to provide the children with the best possible learning experiences both in 
class and when undertaking interventions. 

 

At Barton Primary we believe that good teaching is when teachers (and other School staff when applicable) 
form positive relationships with the children in their class and other members of the school community; 

 Adults and children demonstrating mutual respect; 

 Adults and children developing a good rapport with one another; 

 Adults demonstrating respect and consideration for themselves and others; 

 Adults understanding that their behaviour is a model for the children in the school and therefore 
ensuring that their behaviour is exemplary; 

 Adults working with children to establish and meet rules and targets for both learning and behaviour; 

 Adults demonstrating support, encouragement and praise to children and other adults and encouraging 
this to be reciprocal within the School community; 

 Adults taking pride in shared and personal successes; 

 Adults taking an active part in the life of the school by acting professionally and with sensitivity; 

 Adults working and communicating effectively with children, colleagues at all levels and parents/carers 
in order to maximise children’s learning; 

 Adults being keen, able and confident to tell their colleagues about their school-day in an honest way. 
 

At Barton Primary we believe that good teaching is when teachers plan lessons effectively which take 
children’s prior learning and current assessment into account and are appropriately differentiated in order 
that the lessons consolidate, build upon and extend learning for all children; 
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 Senior leaders develop clear and consistent structures and systems for all aspects of curriculum 
planning; 

 Teachers and School leaders, at all levels, have an understanding of and are able to effectively utilise 
the complete planning process; including the use of the Learning Expectation sheet/Learning Evidence 
Form to develop long, medium and short term plans, to inform both the construction of the curriculum 
and its delivery;  

 All planning is suitably differentiated for all learners with clear learning and steps to success in language 
the children will understand; 

 Planning identifies a range of engaging activities to develop children’s skills, knowledge and 
understanding; 

 Planning explicitly notes appropriate subject specific language; 

 Planning details resources to be used which support learning, including the strategic deployment of any 
other adults; 

 Planning shows that the teacher has been reflective and assessed the children’s work, annotating this 
to indicate potential next steps in the children’s learning which will directly move the learning on; 

 Teachers have the opportunity to plan together with their year group partner(s) at least weekly.  
 

At Barton Primary we believe that good teaching is when teachers (and other adults when applicable) insist 
on high expectations of learning and social behaviours; 

 Senior leaders develop clear and consistent structures and systems for all members of the school 
community that identify expectations for both learning and social behaviours; 

 Teachers and other adults maintain positive relationships with the children without underestimating 
the need for good behaviour; 

 Lessons are well paced, interesting and match the children’s learning needs so that all children are 
encouraged to display good learning behaviours; 

 Teachers and other adults consistently but sensitively use the School’s Behaviour Policy in order that 
all children know what is expected of them, can learn and socialise appropriately and understand the 
difference between right and wrong and that there are consequences to their actions; 

 Children are praised and rewarded for the good things that they do and sanctioned if they do not do 
the right thing. 

 

At Barton Primary we believe that good teaching is when teachers (and other adults when applicable) ensure 
that effective direction and support is given in order that the children make good progress; 

 Senior leaders develop clear and consistent structures and systems for all members of the school 
community that identify expectations for both learning and social behaviours; 

 Children are given clear consistent direction about their expected conduct both in lessons and around 
the school; 

 Children’s work is regularly, diagnostically assessed; verbally or in written form, clearly stating what the 
children have done well and what their next steps in their learning are; 

 Teachers and children; and teachers and senior leaders, have regular discussions about the children’s 
work which affect provision and support arising from this within the accountability process; 

 Children and teachers use a variety of accurate, timely and regular assessment strategies in order to 
assess children’s work in relation to the lesson’s learning; 

 Teachers have a secure understanding of what each child is capable of in their class and will only accept 
appropriate outcomes for each individual, relative to their ability and moderate work within year 
groups, phases and across the school in order to support accuracy and consistency;  

 Teachers have a secure understanding of progression within each core subject; including what skills, 
knowledge and understanding need to be demonstrated for a child to aim to achieve at National 
Standard and what the next steps for that child are in order that they make progress in their learning, 
or where to find this information for all curriculum subjects.  

 

At Barton Primary we believe that good teaching is when teachers demonstrate secure subject and 
pedagogical knowledge in order to inspire children and build their understanding; 

 Teachers have a good knowledge of each subject that they are teaching and an understanding of 
progression of learning in that subject; 
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 Teachers engage children throughout the lesson by providing clear and concise explanations and 
expectations, a good balance of challenging and appropriate activities, questions and discussion points 
and opportunities to assess what has been learnt and develop considered accurate responses to the 
next steps in their study or learning; 

 Undertaking reciprocal peer observations in order to support colleagues, further enhance their own 
practice and develop a learning ethos across the school. 

 

At Barton Primary we believe that good teaching is when teachers apply a range of teaching styles which 
appropriately match the children’s learning styles in order to sustain their concentration, motivation and  
application;  

 Teachers have a clear understanding of the variety of teaching styles, which ones they instinctively use 
and plan to utilise the other teaching styles accordingly;  

 Teachers have a clear understanding of the variety of learning styles of the children in their class and 
match their teaching styles accordingly; 

 Teachers use this knowledge in order to develop children’s learning and sustain the concentration and 
motivation of the children in their class. 

 

At Barton Primary we believe that good teaching is when teachers develop and sustain good links with 
parents/carers in order to support the children’s learning; 

 Senior leaders, at all levels, teachers and other staff use informal and formal opportunities to develop 
positive relationships with parents/carers that enable clear, honest and relevant information to be 
shared which is aimed at supporting learning and the development of good learning and social 
behaviours;  

 Teachers use the following opportunities to work towards the aim stated above; 
i. Formal opportunities such as parents/carers consultations, annual reports and meetings organised 

at the request of either school or parents/carers; 
ii. Informal opportunities such as at the beginning and end of each school day, on educational visits 

and through extended schools opportunities; 
iii. Inviting parents into school so that they can share their expertise in order to support children with 

their learning;  
iv. Liaising regularly with parents and carers in a variety of ways; 
v. Parents/carers, children and a member of school staff all sign a Home/School agreement in order 

to establish the roles, rights and responsibilities of all members of the School community. 
 

At Barton Primary we believe that good teaching is when teachers develop and maintain safe, secure and  
inspiring classroom and learning environments; 

 Senior leaders, at all levels, and all staff take time to consider both the classroom and learning 
environments in terms of their safety and are continually looking for ways to improve them;  

 The classroom and learning environments will be managed in a way that supports the development of 
learning; academic, social and emotional. Features of this will include:  

i. Furniture being arranged to facilitate different types of learning; through whole class teaching, 
group work, one to one and also to ensure inclusion; 

ii. High quality classroom and corridor display with good balance between the celebration of 
children’s work and annotated with the child’s name, class group and an explanation of the 
work and displays that develop children’s learning by providing expectation and/or support; 

iii. Age and ability appropriate learning resources which are clearly labelled and accessible for all 
children as appropriate; 

iv. High knowledge dens which encourage children to have an interest in books and reading, 
researching and investigating a broad and balanced curriculum; 

v. All classroom and corridor displays will, as far as is practicable, reflect the cultural and linguistic 
diversity of the school population including annotations and titles in other languages 
represented and spoken by the children in the school;  

 Teachers ensuring that children have the opportunity to work both within the school environment and 
also in alternative environments, when appropriate, during educational visits. 

  
At Barton Primary we believe that good teaching is when teachers demonstrate effective lesson organisation; 
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 Lessons are well structured to include appropriate time for an introduction, independent or 
collaborative tasks and for a plenary or series of mini-plenaries with ample opportunity for 
teacher/child interaction, in order to discuss, enhance, reflect and further develop the children’s 
learning; 

 Teachers provide clear direction to ensure children know what they are doing and how to do it including 
the modelling and demonstration of key elements within lessons, working with a guided focus group 
when appropriate using the day-to-day assessment of the children’s progress. 

 Teachers apply the most appropriate classroom organisation, both in terms of the physical environment 
and also how the children are organised, in order to match and contextualise the children’s learning;  

 Opportunities are available for children to engage in practical activities, investigations and problem 
solving; 

 Teachers provide opportunities for children to practice and reinforce skills learnt and appropriate 
extension and challenge activities; 

 Teachers use appropriate resources, including the use of ICT to support and extend children’s learning; 

 Resources are clearly labelled, the children can access them and use them with increasing 
independence; 

 Teaching Assistants are well deployed, optimising all learning opportunities and throughout their 
conduct in school set high expectations of themselves and the children. 

 

At Barton Primary we believe that good teaching is when teachers effectively assess and monitor children’s 
progress in order that they can affect children’s learning both within individual lessons and over time; 

 Senior leaders, at all levels, and all teachers maximise the opportunities to impact on children’s learning 
through self-evaluation structures, the school’s Lesson Observation Form and on-going classroom 
assessment and feedback. This will involve senior leaders, at all levels, and teachers engaging in the 
following activities and affecting practice accordingly; 

i. The analysis of statutory assessment data to evaluate individual, group and cohort standards 
and achievement; 

ii. The regular assessment and tracking of children’s standards and achievement in Reading, 
Writing and Mathematics in years 1-6 in relation to individual targets set; 

iii. The regular evaluation of progress shown by all children in years 1-6 (in the areas noted above) 
through discussion between senior leaders, including the Inclusion Manager; 

iv. The regular monitoring of progress in Foundation Stage, establishing provision targets for 
individual, group and cohorts of children against assessment criteria within the Foundation 
Stage Profile; 

v. Class teachers regularly assessing children’s understanding and progress both within lessons, 
at the end of lessons and over time in order to quickly recognise children’s barriers to learning 
and moving swiftly to overcome them and using these assessments to inform the next stage 
of learning and the planning process;  

vi. Teachers providing encouragement, praise and rewards for the effort, outcomes and progress 
children make; 

vii. Teachers use diagnostic feedback to children; either verbally or in written form, which can be 
used by the child to improve their learning with the child becoming increasingly active within 
this process; 

viii. Children becoming increasingly involved in assessing their own and others learning and taking 
appropriate actions to develop this e.g. self-assessment against the lessons learning steps to 
success. 

ix. Teachers liaising with the School’s SENCO in the formulation and implementation of any 
intervention programme including children’s Education, Health and Care Plan and evaluating 
the impact of these on the children’s learning. 

 

At Barton Primary we believe that good teaching is when teachers use resources effectively, including other  
adults, to support children’s learning; 

 Teachers ensure that each classroom has a basic set of age and ability appropriate resources;  

 Subject or aspect leaders ensure that specialist resources are stored, maintained and audited in 
designated areas;  
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 Children are taught how to use resources correctly and safely and also to respect and maintain 
equipment; 

 Care is taken that resources reflect the cultural and linguistic diversity of the school and that all children 
have equal opportunities to use these resources; 

 Resources used are appropriate to the task and age of children in supporting and engaging them with 
their learning; 

 Other adults are deployed effectively to work with individual children or small groups of children both 
within the classroom and in intervention activities to maximise learning opportunities. 

 

At Barton Primary we believe that good teaching is when teachers use technology effectively in order to 
support children’s learning;  

 Senior leaders, at all levels, and teachers use the School’s electronic assessment system to record and 
monitor children’s progress against the targets set at the beginning of the year and affect provision 
accordingly; 

 Teachers increasingly use a wide range of technology to support, enhance and engage children in their 
learning and encourage and support children to use these resources increasingly independently. 

 

At Barton Primary we believe that good teaching is when teachers use questioning effectively to gauge and 
extend children’s skills, knowledge and understanding;  

 Teachers ask a range of questions (comprehension, knowledge, application, analysis, synthesis and 
evaluation) to children in order to check understanding and move their learning forward; and 
increasingly expect the children to ask such questions themselves using the appropriate language. 

 

At Barton Primary we believe that good teaching is when teachers are reflective regarding their professional  
practice and the overall provision the School offers. 

 Senior leaders, at all levels, and all staff are aware of the need to be both reflective and proactive in 
developing both the School and themselves in order to develop and sustain effective provision and 
practice. This is exemplified through effective and robust School systems and structures within the 
accountability process including: 

a. School self-evaluation practices; 
b. The Performance Management Cycle; 
c. Bespoke whole, group or individual staff Continuing Professional Development 
d. The School’s meetings cycle; including Governors, Senior Leaders, teaching staff and teaching 

assistants.                                                                       
e. Informal support from colleagues at a variety of levels.  

 

C.    What is a good lesson? 
At Barton Primary School we believe that a good lesson should comprise of the following elements; 

 Planning – Before the lesson 

 Introduction to the lesson 

 Main teaching 

 Group teaching and independent activities 

 End of the lesson; plenaries and/or mini plenaries within the lesson 

 Use of assessment and evaluation – before, during and after the lesson. 
 
 
 

Planning - Before the lesson teachers will: 

 Use formal and on-going assessments in order to determine where the children are in their learning 
and their next steps;  

 Establish a clear learning goal ‘I am learning to/about’ in ‘child friendly’ language arising from this 
assessment, the steps to success that will enable the children to achieve the learning  and opportunities 
for both children and the teacher to assess progress against these; 

 Establish an initial ‘hook’ that will motivate and engage the children; 

 Contextualise the learning either by making it relevant to the lives and/or interests of the children, and  
where appropriate making cross curricular links  
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 Plan an appropriate structure of differentiated activities that will enable the children to engage in their 
learning and meet the learning; including the use of other adults and the timings of the lesson; ensuring 
maximum learning opportunities and catering for all learning styles. 

 
Introduction to the lesson – A good introduction to a lesson will include: 

 Recapping on prior learning, allowing time for the children to look at their feedback from the previous 
lesson;  

 Sharing the learning with the children and referring to at different stages throughout the lesson to keep 
learning focussed; (There may be circumstances when the ‘I am learning to/about’ is developed later 
in the lesson e.g. arising from an investigative activity.) 

 Sharing the learning goal and lesson’s steps to success  with the children so that they know exactly what 
they need to do in order to achieve the learning and where appropriate enabling the children to develop 
own steps to success through clear modelling; 

 Introducing subject specific language which is modelled by the teacher during the session with an 
expectation that the children will use the vocabulary in their verbal and written responses; 

 Putting the learning into context; explaining to the children why they are learning what they are 
learning; 

 Using appropriate resources, including ICT and other adults, in order to support children’s learning; 

 Ensuring there is a good balance between teacher and child talk and that all children are actively 
involved, engaged and challenged in meaningful activities; 

 A wide range of assessment strategies are used by both the children and the teacher in order to 
ascertain progress made and assessed in line with the National standard from the assessment 
performance descriptors for Reading, Writing and Mathematics; 

 Evidence of positive relationships between children, their teacher and the other adults in the room; 
everyone displaying good social and learning behaviours. 

 

Main teaching - The main teaching part of the lesson will include: 

 Informing the children of the learning, steps to success and specific language to be used; 

 Teacher modelling the process and task which is expected of the children; 

 Using resources which stimulate, sustain and support children’s learning; 

 Appropriately differentiated questioning; 

 Good pace to the lesson; ensuring that it is not too quick that children are not understanding their work 
and are being left behind; but pacey enough that children remain engaged; 

 Secure subject knowledge demonstrated by the class teacher; 

 All children actively involved and engaged in their learning; 

 High expectations of children both in terms of their work and their learning and social behaviours; 

 Praise for the children when they do the right thing, achieve well and make progress; 

 A wide range of assessment strategies which are used by both the children and the teacher; 

 Evidence of positive relationships between children, their teacher and the other adults in the room; 
everyone displaying good social and learning behaviours. 

 
 
 
 
 

 

Group teaching and independent activities – This part of the lesson will include: 

 Differentiated activities through prescribed outcome, support, resources, etc which match the learning  
and steps to success; 

 Opportunities provided for the children to talk about learning, experimenting with concepts, asking 
questions and learning in preferred learning style; 

 The teacher normally teaching a focus group; moving that group’s learning forward and maximising all 
opportunities for learning; 

 Effective use of other adults both class based TAs and Learning Support, in order to support learning 
and/or move it forward; 
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 Mini plenaries, where appropriate, to either move learning on, consolidate learning or address 
misconceptions; 

 Children receiving positive and diagnostic feedback about their effort and their learning; 

 Time reminders to indicate to the children how long they have left to complete activities; 

 A purposeful learning atmosphere dependent on the task the children are completing. 
 

End of the lesson – A good plenary or series of mini plenaries will include: 

 Reference to the learning that has taken place and steps to success; 

 Teachers and increasingly children making assessments which will inform future learning; 

 The use of a range of assessment strategies; allowing children time to reflect on their learning, checking 
to see if they have met the lesson’s learning using the lesson’s steps to success; 

 Children receiving positive and diagnostic feedback about their effort and work; 

 Consolidation on the lesson’s learning, reflecting on whether the steps to success have been achieved, 
moving learning forward, addressing misconceptions, further peer or teacher modelling of work, 
making links to future learning. 

 

Assessment and evaluation – after the lesson good assessments made by the teacher will include: 

 Evaluating whether all the children or groups of children achieved the learning and met the lesson’s 
steps to success, and whether the children’s learning moved on and if it didn’t, why not? 

 Reflecting on which parts of the lesson went well, which parts were the children most engaged in; and 
which parts of the lesson did not go so well and why; 

 Reflecting on whether the work needs to be revisited at the start of the next lesson or does the learning 
objective need to be completely revisited again; 

 Diagnostically marking the children’s work, clearly stating what they have done well and what the next 
stages in their learning are (using the School’s Marking and Feedback Policy); 

 Using assessment to inform future planning and next steps in learning and the assessment 
performances descriptors for Reading, Writing and Mathematics to regularly moderate and ascertain 
whether the child is at national standard and what is needed in order for them to achieve this. 

 

D.    Curriculum Planning 
1) Barton Primary School’s planning is based on the following requirements: 

 The Primary National Curriculum 2014; 

 the International Primary Curriculum (IPC); 

 the Early Years Foundation Stage Framework; 

 and most importantly; the needs of the children we are teaching. 
 

E.     The Role of Teaching Assistants 
We have a number of support staff who play a central and specialised role in our learning processes. Key 
elements of their role are:  

 To support the teaching; either through direct delivery or by enabling access for identified children;  

 Supporting a small group within the classroom; 

 Delivering intervention groups;  

 Carrying out assessments;  

 Preparing resources;  

 Supporting children with IEPs / Individual Behaviour Plans (IBPs) or statements of special educational 
needs. 

 

F.    Behaviour Management 
We believe that excellent standards of behaviour are central to effective learning. Our Behaviour Policy 
outlines our procedures relating to behaviour both within the class room and in the wider School 
environment. 

 

C. Assessment, Record Keeping and Reporting (please refer to the School’s Assessment Policy) 
1. Children’s standards and achievements across the curriculum are assessed in line with the School’s 

Assessment Policy.  



Teaching & Learning Policy   
  
 Page 12 of 17 

 

2. Children’s standards and achievements in the Foundation Stage are assessed in line with the School’s 
Foundation Stage Policy.  

3. Assessments are used diagnostically by teachers to evaluate learning and inform teaching and by teachers 
and senior leaders within the Accountability Process to evaluate individual and groups of children’s 
standards and achievements and provision and to inform future provision and school development. 

4. All children in years 1-6 have individual assessment targets both in terms of National Curriculum and within 
on-going assessment and diagnostic marking practices. Progress against these targets is reviewed regularly 
by the class teacher and senior Leaders. This information is used by each of these to affect provision and 
school development.  

5. Assessment information across the curriculum; both standards and achievements, are shared with 
parents/carers at parent evening meeting’s, within annual reports and at the end of the academic year; 
which includes information about the next steps for learning in the core subjects.  

6. Summative Assessment 
The school’s arrangements for formal assessments throughout the year are outlined in the Assessment 
Policy. Results from these assessments are used for targeting and tracking purposes to ensure progress and 
achievement in learning. 

7. Formative Assessment 
a) Assessment opportunities are central to the planning and organisation of each lesson. Key elements of 

this are:  

 Recap of previous knowledge at the start of lessons;  

 Adult observation of children’s responses to questions;  

 Adult observation of children on task;  

 Use of steps to success against learning; 

 Continuous feedback throughout the lesson;  

 Self and peer assessment;  

 Plenary activities;  

 Marking linked to learning and steps to success and giving indicators for improvement of work.  
b) It is an important aspect of our assessment that children are encouraged to be honest in their self-

assessment. Children indicating they have not understood features of a lesson will be given additional 
support. 

8. Record Keeping 

 Records are kept of all summative assessments undertaken and of other assessments throughout the 
year. Details of these are contained in the Assessment Policy. 

 

G.    Inclusion (please refer also to the School’s Inclusion Policy) 

 Inclusion is about every child having educational needs that are special and the school meeting these diverse 
needs in order to ensure the active participation and progress of all children in their learning. 

 Successful inclusive provision at Barton Primary is seen as the responsibility of the whole school community, 
permeating all aspects of school life and applicable to all our children. It is in this way that we will turn the 
rhetoric into reality. 

 In accordance with the school’s Equal Opportunities Policy, all children will be given full access to the 
National Curriculum, unless their statement of SEND indicates disapplication. Staff will actively support all 
children to reach their potential regardless of academic ability, race, gender or age. 

 Children who receive additional or extra support, including those with statements of SEND, have learning 
plans specifically tailored to their needs. These are followed as far as possible as part of the normal 
classroom teaching but sometimes require specific input involving withdrawal from the main classroom 
environment for short periods of time. 

 Inclusive practice across the curriculum should enable all children to achieve their best possible standard; 
whatever their ability, and irrespective of gender, ethnic, social or cultural background, home language or 
any other aspect that could affect their participation in, or progress in their learning. 

 

Monitoring and Review 

 The Head Teacher and Deputy Head Teacher monitor the effectiveness of this policy throughout the 
academic year. The Head teacher and assigned Link Governor will report to the governing body on the 
effectiveness of the policy annually and, if necessary, makes recommendations for further improvements. 
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Learning Expectations  
Teacher     Date                  Time                 Subject                                                Notes 

All learning 
opportunities 
will: 
 

 All lessons to follow the model of TEACH, APPLY, REFLECT and REVIEW 

 Have clear learning objectives linked to national curriculum and phases of learning  written in child friendly language which are shared verbally and in 
writing 

 Have clear process success criteria linked to the learning objective which indicate in child friendly language how every child will know they have 
achieved success within a lesson or a unit of learning 

 Have a plenary during the session which draws learning together, deals with misconceptions and extends thinking 

 Be differentiated to meet the needs of every individual and group through challenge and support 

 Provide an opportunity for children to assess their own understanding against the success criteria 

 Explicitly introduce the required technical vocabulary and the use of this will be modelled throughout the lesson 

 Be fully inclusive by taking action to promote equality of opportunity which results in significant improvement in the performance of all groups 

 Be fun and enjoyable 

 

Learning 
Environment 

 Every classroom will have a working wall for English and mathematics  

 The learning area will be tidy with required resources labelled and accessible and distractions minimised 

 All classes will have access to a library/book area  

 All classes will display a visual timetable 

 

Learning 
behaviour 
 

 The agreed school behaviour for learning policy is employed consistently so there is no disruption to learning 

 There are clear expectations for learning behaviour e.g. minimise “hands up”, talking partners, show me the answer..  

 The social and emotional aspects of learning are explicit within lessons 

 Activities engage all learners so that they remain on task 

 

Assessment 
 

 Adults assess learning during the lesson and immediately adapt provision (assessment for learning) 

 Assessment is made in respect of the agreed success criteria 

 Children are clear what a good piece of work will contain and are given time to evaluate their work 

 Work will be marked in line with the whole school marking policy 

 Teachers are accountable for the whole class  

 

Timing  The lesson starts promptly with all resources in place 

 The pace of the lesson is appropriate – steady for new and difficult learning and quicker for easier learning and revision 

 There should be no times in the lesson when the teacher is talking for more than 10 minutes 

 

Use of adults 
 

 The LSA is clear of their role within the lesson and  how to fulfil this role (planning to LSA at least 24hrs before) 

 The LSA is well-positioned, equipped with skills required and can move the focussed children forward in their learning 

 

Planning Medium and/or short term plans need to indicate: 

 The learning objective and success criteria 

 The context for the learning 

 A key question ( or possibly more than one) 

 Technical vocabulary to be introduced or revised 

 Differentiation with names of children and groups as appropriate 

 National curriculum or phase expectations being addressed 

 Use of other adults 

 Activities (brief) 

 Resources (only if there is something additional to usual classroom resources 

 Focus for the plenary 

 Specific opportunities for whole school focus areas e.g. child-led learning, writing, ICT 
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Lesson Observation Evidence Form 
Observation of: Observation By: N.O.R: 

Year Group: Date: LSA Support:   Yes/No 

Class: Observation Time: Class Ability: 

Subject: Teacher Status: Qualified / Unqualified / NQT 

 

Context of Lesson: 
 
 

 

STRENGTHS AREAS FOR DEVELOPMENT ACTION 

 
 
 
 
 
 
 
 
 
 
 

  

 

Non negotiable evidence/comment 

Teach, Apply, Reflect and Review  

Learning objectives  

10 min teacher talk  

Differentiation  

A.R.E pitch with new NC  

AFL  

Display  

Behaviour for learning  

LSA’s  
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Criteria Inadequate Requires Improvement Good Outstanding 

 

Pupils’ progress and learning 
The overall judgement of any 
lesson observation will be on how 
well pupils acquire knowledge, 
develop understanding and 
learn/practise skills – in other 
words the level of progress made 
by the pupils 

A significant number of pupils 
do not make the expected 
progress given their starting 
points.  Pupils’ acquisition and 
ability to practise in order to 
refine skills are inadequate.  
Tracking data shows 
inadequate progress over time. 

Progress is as expected for all pupils 
given their starting points.  It may be 
good for some but inadequate in no 
major respect.  Pupils acquire and 
practise skills satisfactorily.  Tracking 
data shows satisfactory progress over 
time. 

Progress is at least good for the 
majority of pupils, outstanding for 
some but inadequate for none.  
Pupils develop understanding and 
practise skills well.  Tracking data 
shows good progress over time. 

Progress is at least good for all pupils and is 
exemplary for some.  Pupils show high levels 
of understanding and practise skills 
exceptionally well.  Tracking data shows rapid 
progress over time. 

The NEW 9 point framework allows strengths and areas for development to be identified for the teachers’ professional development. 

1 Teachers’ expectations Teachers have inappropriate 
expectations resulting in 
teaching that fails to challenge 
pupils or promote learning and, 
progress over time. 

Teachers maintain adequate 
expectations and adequate planning 
which results in most pupils working 
effectively and making progress over 
time that is mainly in line with their 
capabilities. 

Teachers ensure that high 
expectations, effective support 
and accurate planning results 
in pupils making progress and 
learning over time. 

This will be indicated by consistently high 
expectations and the belief that all pupils can 
achieve.  Teachers will plan astutely and show a 
keen awareness of pupils’ prior knowledge, skills 
and understanding, leading to appropriately 
challenging tasks that result in pupils making 
progress over time. 

2 Differentiation Teachers take insufficient 
account of the pupils’ 
capabilities and prior learning 
when planning lessons, this 
results in a lack of 
differentiation. 

Teachers make use of regular and 
accurate assessments to inform 
planning and generally meet the needs 
of all groups of pupils. 

Assessment of prior skills, 
knowledge and understanding 
is accurate.  Teachers and 
other adults make good use of 
assessment information and 
procedures when planning to 
accelerate learning – providing 
effective differentiation and 
meet the needs of all pupils. 

Prior learning is assessed accurately resulting in 
teachers, other adults and pupils being acutely 
aware of their capabilities.  Lesson planning and 
use of pupils as lead learners will build effectively 
on this knowledge and, through focused 
differentiation, extend learning for all. 

3. Teaching strategies and 
resources 
How successfully do teachers 
engage pupils in their learning 
through the use of well-judged, 
imaginative and effective teaching 
strategies, resources and use of 
other adults?  

Teaching lacks variety in terms 
of strategies and activities. 
There is little attention paid to 
the needs of individuals or 
groups of pupils which results 
in lessons that fail to engage or 
sustain pupils’ interest. 
Resources, including other 
adults, are ineffective in their 
contribution to the quality of 
learning. 

Lessons show some variation in 
appropriate strategies/activities which 
support the learning of the majority of 
pupils.  Adequate use is made of a 
range of resources, including new 
technology to support learning.  
Support provided by other adults is 
effectively deployed. 

Lessons employ a range of 
teaching strategies/activities 
and effective use of resources.  
These will take into account 
different styles of pupils and 
maintain learners’ interest.  
Other adult support is well 
focused and makes a 
significant contribution to the 
quality of learning. 

This will be indicated by lessons that employ a 
variety of well-judged and often imaginative 
strategies, activities and resources.  These will be 
explicitly designed to suit the needs of all pupils 
and sustain their concentration, motivation and 
application.  The support provided by other adults 
will be precisely targeted. 
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4. Pupils’ attitudes to learning 
How well do pupils demonstrate 
positive attitudes to learning and 
manage their own behaviour in 
the classroom? 

Pupils’ lack of engagement and 
poor behaviour/rudeness 
occurs more frequently than on 
very isolated occasions and 
inhibit the progress of lessons.  
Time is often wasted through 
persistent low-level disruption, 
extensive off task chatter and a 
lack of attention.  This 
persistent low-level disruption 
contributes ‘more than 
occasionally’ to reduced 
learning and/or a disorderly 
lesson. 

Pupils behave so that learning proceeds 
appropriately and time is not wasted.  
They understand what is expected 
when asked to work on their own or in 
small groups and only gentle prompting 
is needed to maintain discipline.  They 
are sometimes passive in their response 
to teaching expectations.  There may be 
occasional low-level disruption to the 
lesson but it is not endemic.  There are 
clear procedures for managing 
behaviour; these are usually applied, 
but not always consistently. 

Pupils’ behaviour makes a 
strong contribution to good 
learning in lessons; their 
behaviour is welcoming and 
positive.  They show a 
responsibility responding to 
routine expectations, set 
consistent standards for 
themselves and rarely need 
guidance from staff.  Any 
disruption to the lesson is 
fleeting.  Behaviour 
management strategies are 
applied consistently. 

Pupils will display consistently mature and 
thoughtful behaviour which results in successful 
learning.  They will also be highly considerate and 
very supportive of each other in lessons.  They 
make a strong, independent contribution to their 
own learning and that of others.  The lesson 
proceeds without interruption.  There is a 
systematic, consistently applied approach to 
behaviour management. 

5. Engagement and Independence 
How well does teaching enthuse, 
engage and motivate pupils, 
developing their curiosity and 
confidence together with the skills 
to learn for themselves? 

Few pupils work effectively without 
direction from an adult, many give 
up easily when they perceive 
activities to be too challenging.  A 
significant number do not enjoy the 
activities provided which is 
reflected in poor completion of the 
tasks.  They are reluctant to work 
on their own and rely heavily on 
the guidance of adults.  There are 
very limited or no opportunities for 

active learning. 

Most pupils work effectively when 
provided with appropriate tasks and 
guidance but lack confidence in 
improving the quality of their work.  
They generally work steadily and 
occasionally show high levels of 
enthusiasm and interest.  They work 
independently when given structured 
guidance.  There will be some group 
and peer work. 

Pupils are keen to do well, 
apply themselves diligently in 
lessons and work at a good 
pace.   They seek to produce 
their best work and are usually 
interested and enthusiastic.  
Tasks encourage pupils to be 
independent and manage their 
own learning. 

Pupils will demonstrate excellent concentration 
and will rarely be off task, even in extended 
periods without direction from an adult.  They will 
demonstrate resilience when tackling challenging 
activities and display exceptional enthusiasm and a 
commitment to succeed and improve their 
learning.  They are highly independent pupils.  
There will be high expectations of independence 
and responsibility for learning. 

6. Teachers’ subject knowledge 
How well do teachers use their 
expertise, including subject 
knowledge to plan effectively and 
as a result develop pupils’ 
knowledge, skills and 
understanding? 

Teachers’ subject knowledge is 
either not sufficient or used 
effectively to facilitate learning 
and progress. 

Teachers’ subject knowledge is secure 
and used to contribute to satisfactory 
learning and progress. 

Teachers generally have well 
developed subject knowledge 
which is used to inspire and 
challenge most pupils and 
contribute to their good 
progress. 

Teachers will consistently apply excellent levels of 
subject knowledge to challenge and inspire pupils, 
resulting in excellent levels of pupil progress. 

7. Monitoring and intervention 
How well do teachers monitor the 
progress and understanding of 
pupils throughout the lesson in 
order to maximise the pace and 
depth of pupil learning? 

There is little monitoring of 
pupils’ understanding 
throughout the lesson resulting 
in pupils who fail to make 
progress.  Teaching lacks pace 
and consequently pupils may 
lose interest and be 
disengaged. 

Teachers monitor pupils’ work during 
lessons, pick up general misconceptions 
and adjust their plans accordingly to 
support learning.  There is fluctuation in 
the pace of the lesson which may mean 
that not all pupils are on task all the 
time. 

Progress is assessed regularly 
and accurately.  Teachers listen 
to, observe and question 
groups of pupils skilfully during 
lessons in order to reshape 
tasks and explanations to 
improve learning.  There is a 
good pace to the lesson. 

Interventions are sharply focused and timely.  
Teachers systematically and effectively check 
pupils’ understanding through the use of a range 
of assessment strategies, including high quality 
questioning.  Teachers will be continually alert to 
errors and misconceptions and anticipate where 
they may need to intervene in order to impact on 
the quality of learning.  There is an extremely 
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efficient use of pace that is expertly matched to 
the pupils’ ability resulting in valuable use of 
lesson time and pupils who are constantly 
engaged. 

8. Teaching  of RWCM 
How well do teachers enable 
pupils to develop skills in reading, 
writing, communication and 
mathematics. 

Teachers are unable to 
integrate elements to develop 
RWCM which results in pupils 
not being able to communicate, 
read, write or use mathematics 
as well as they should. 

Teachers may integrate RWCM 
inconsistently which results in not all 
pupils developing appropriate RWCM 
skills. 

Teachers integrate all elements 
of RWCM very effectively 
which results in pupils 
developing good RWCM skills. 

Teachers take every opportunity to integrate all 
elements of RWCM and they do this exceptionally 
well – this results in pupils developing outstanding 
RWCM skills. 

9. AfL 
How consistent, accurate and 
effective is feedback from 
teachers (and pupils) and how 
well does the use of a range of 
assessment techniques, including 
appropriate homework, enable 
pupils to understand how to 
improve their learning? 

There is no effective feedback 
from the teacher, resulting in 
the pupil being unaware of 
their progress and what they 
need to do to improve.  
Homework is not consistently 
set and is not supporting or 
developing pupils’ 
understanding. 

Pupils are informed about their 
progress and how to improve through 
marking and dialogue with adults.  
Teachers set appropriate homework 
which contributes to most pupils’ 
learning and pupils respond to the 
teachers’ feedback and comments. 

Pupils are provided with 
detailed feedback both orally 
and through marking. They 
know how well they have done 
and can discuss what they 
need to do to sustain progress.  
Appropriate and regular 
homework contributes well to 
pupils’ learning. 

Pupils will be clear about how well they are doing 
and will be provided with detailed direction for 
improvement.  They are able to correctly analyse 
how to make their own improvements.  All forms 
of feedback between teachers, other adults and 
pupils are of a consistently high quality.  
Appropriate and regular homework contributes 
very well to pupils’ learning. 

 


